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Introduction 

This handbook outlines the course choices available to Year 10, 11 and 12 

students at Boort District School, provides a range of details about these units 

and also outlines the subject selection process used.  This process will hopefully 

provide students with the best counselling for tertiary study and careers options 

available. 

 

 

Victorian Certificate of Education (VCE)    

 

Senior secondary education in Victoria is changing 

 

The Victorian Certificate of Education as you know it remains the same 

 

VCE Vocational Major (VM) is a new program within the VCE – it replaces 

Intermediate and Senior VCAL  

 

• A VCE course of study may lead to university entry, with an ATAR, TAFE, 

traineeships, apprenticeships or the workforce. 

 

• VCE Units 1 and 2 are mainly chosen by Year 11 students, with some Year 10 

students completing these units. 

 

• VCE Units 3 and 4 are mainly chosen by Year 12 students, with some Year 11 

students completing these units. 

 

• The Vocational Major is chosen and completed by Year 11 and 12 students. 

 

• The VM will lead students to TAFE, apprenticeships, traineeships, 

employment or mature-age or non -scored University entry    

 

Victorian Pathways Certificate (VPC) 

 

Victorian Pathways Certificate (VPC) replaces Foundation VCAL 

 

• The Victorian Pathways Certificate can be taken on by Year 10-12 students as 

they transition towards the Vocational Major  

 

• The VPC will lead students into senior secondary schooling, VET entry or 

work. 

 

• This will be offered to students on a needs basis. 
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A VCE course can be combined with VET (Vocational Education and Training) 

Certificate II and III courses, offered through the North Central Trade Training 

Centre (NCTTC) and Bendigo Regional Institute of Technology (BRIT).  School 

Based Apprenticeships, which are Part-Time Apprenticeships, can also run in 

conjunction with VCE.  Both of these options allow significant time for students in 

the workplace. 

 

More detailed information about these course structures are included later on in 

this handbook.  The www.vcaa.vic.edu.au website also has detailed information. 

 

The following page outlines the VCE / VET subject selection process. 
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Subject Selection Process 

 

Initial information for students and parents is sent 
home.  Please read the information provided in the 

Handbook and Subject Selection list.

VCE, VET, SBAT information and counselling sessions 
held at school or via webex.  Please bring along your 
selection sheet.  Talk to KLA Co-ordinators, subject 

teachers , MIPS / Workplace Learning Co-ordinators and 
Home Group Teachers about your course selections.

Make initial subject selections from the selection sheets 
and return sheet to Boort District School.

Students selections are arranged into blocks, based on 
student choice.

Subjects are re-selected if there are clashes or 
unavailable subjects due to low numbers.

Further counselling as a result of small class numbers, 
staffing restrictions or lack of video conferencing 

options.

Confirmation of student selections and booklists handed 
out.
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VCE, VCE Vocational Major and VET subjects in  

North Central Cluster Schools 

 

 

VCE 
 
Agricultural and Horticultural Studies 
Accounting 
Art Making and Exhibiting (Studio)  
Australian and Global Politics 
Biology 
Business Management 
Chemistry    
Drama 
English 
English Literature 
Food Studies    
French 
Geography 
Health and Human Development 
History 
Information Technology 
Legal Studies    
Maths – Further 
Maths - General 
Maths - Methods 
Maths - Specialist 
Outdoor & Environmental Studies 
Physical Education 
Physics 
Psychology 
Visual Communication & Design 
 

 
 

 

 

 

 

 

 

 

 

 
 
 
VET – Certificate II and III Studies 
 
Agriculture 
Animal Studies 
Automotive 
Building & Construction 
Health Services 
Hospitality 
Engineering 
Hairdressing 
Community Services 
Sport & Recreation 
Beauty Services 
Music 
 

VCE Vocational Major 
 
Work Related Skills 
Personal Development Skills 
Vocational Literacy 
Vocational Numeracy 
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VCE  PROGRAM 
 

Boort District School offers an extensive range of VCE subjects for students.  The 

Victorian Certificate of Education is normally taken over two years, Years 11 and 12, and 

students generally attempt 22 units over the two years.  Many of our Year 10 students, 

however, study some VCE units to further increase the breadth and depth of their studies, 

while other students in Year 11 may take a mixture of some VCE units and some Level 3 

units in areas where they feel they need more preparation.  There is also the opportunity 

for students to combine VCE with VET, School Based Apprenticeships, work placement 

or part time work. 

 

VCE Student Program Requirements 
VCAA has advised that to meet the graduation requirements of VCE, each continuing 

student must satisfactorily complete a total of no fewer than 16 units.   

 

These units must include 

• three units of English or English Literature, (Units 1, 2 , 3 & 4) 

• three sequences of Units 3 and 4 studies other than English ( a sequence is Unit 3 

followed by Unit 4 of the same subject) 

  

These requirements are the minimum level of breadth for all students in order to gain the 

VCE and they meet the minimum entrance requirements for selection into tertiary 

courses. 

 

North Central Trade Training Centre 
The North Central Trade Training Centre, based at Charlton College, provides Boort 

District School with a range of VET and Vocational Major course options.  Students are 

provided with bus transportation to Charlton on Tuesdays and Thursdays, to complete 

these courses. There are separate handbooks available describing these. 

The Use of Video Conferencing 
It is likely that some VCE subjects will be available to be selected and taught by video 

conferencing. What this means is that a teacher in one school teaches a small class in front of 

them and another small class at another location at the same time.  Our school provides state 

of the art video conferencing facilities that enable units taught at other cluster schools to be 

clearly linked to Boort District School.  With the added use of computer links through email 

and skype, classes run very effectively.  There may need to be some travel to host schools in 

order to fill practical requirements in some classes.   

 

Current students who have studied by video conferencing have all gained from the experience 

as they have become more organised, more responsible and dedicated to their studies as a 

result. It also offers students a chance to use and master various forms of information and 

communication technology. (ICT) 
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Distance Education Victoria 
There may be situations that arise in terms of subject selection when Distance Education 

School units are the only option for students to pick up specific courses.  This may be due to 

subjects not running due to small student numbers, the absence of qualified teachers in that 

area or a clash in units that the students would like to complete.   

 

Parents and students need to be aware that there is a cost involved in studying these units 

through the Distance Education School and there is no guarantee that supervision will be 

available for students.  

 

VOCATIONAL MAJOR  PROGRAM 
 

Boort District School is committed to meeting the needs of all students, including 

providing preparation for work through vocational education, training and work 

placement.  This will now be a part of the VCE, known as the Vocational Major.  

 

VCE Vocational Major Program Requirements 
• Three Literacy or VCE English units (including a Unit 3 and 4 sequence) 

• Three other Unit 3 and 4 sequences 

• At least two Numeracy or VCE Mathematics units 

• At least two Work Related Skills units 

• At least two Personal Development Skills units 

• 180 hours of VET at Certificate II level or above 

• Students can also include other VCE subjects and structured workplace learning.  

 

Literacy and Numeracy units will be taught at Boort while the Work Related Skills and 

Personal Development units are taught at  Charlton College- 
  

Vocational Major studies 

The purpose of this course of study is to improve the pathways for young people from 

secondary school to work and/or further education and training. 

 

The Vocational Major has been designed with the needs of young people in Years 11 and 12 

in mind.  The certificate is accredited by the Victorian Qualifications Authority (VQA) and 

delivered as a part of the Victorian Certificate of Education (VCE).  There is no ATAR 

provided for students who complete the Vocational Major. 
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VET IN SCHOOL STUDIES 
 

VET in Schools studies allow the VCE to cater for a broader range of interests by 

providing opportunities for students to study approved vocational education and training 

courses. Students can graduate with a VCE qualification and a TAFE qualification. 

 

Students interested in these programs should read the course outlines in the 

NCTTC/VET Programs Booklet and discuss their program with their Home Group 

Teacher, Mr Bleicher, Angela Poxon  (LLEN and MIPS Co-ordinator) or Mary-Ann Sait 

(LLEN Workplace Learning Co-ordinator). 

 

 

Advantages of VET in Schools studies 
 
VET in Schools studies provide; 

• A means for catering for a wider range of students 

• Increased opportunities for students to continue their studies 

• Courses that are challenging for a broad range of students 

• Alternative pathways to work and further study 

• Understandings and skills that are vocationally relevant 

• An effective preparation for the workforce 

• Students with industry recognised qualification 

• Learning that exposes students to other adults, locations and ways of working 

• Opportunities for young people to combine work and study 

• A nationally recognised certificate that employers recognise and value. 
 

 

Certification and Statement of results 
 
Students who complete all the requirements for the course are awarded a certificate and 

Statement of Attainment by the Bendigo Regional Institute of Technical and Further Education 

(BRIT) or other TAFE bodies.  Partial completion of the course is recorded on a Statement of 

Attainment awarded by BRIT or other TAFE bodies. 

All VCE/VET units completed are recorded on the student’s VCE Statement of results. 

Students will also receive from the Board of Studies a separate VCE/VET Statement of Results 

listing all units of competence they have completed. 
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The benefits of work placements 

 
For students 
• Satisfy the workplace learning requirements of their VET in Schools studies 

• Acquire skills and knowledge not easily acquired in schools 

• Improve their organisational skills 

• Learn skills that are highly relevant in the workplace 

• Develop workplace competencies 

• Develop communication and interpersonal skills 

• Develop an understanding about the culture of work 

• Gain knowledge of employers expectations 

• Test out career interests 

• Are provided with the opportunity to work on equipment not available at school 

• Are provided with opportunities to assume work roles that extend their capacities 

• Gain greater appreciation of the relevance of VCE work 

• Become motivated because of their greater understanding of employer requirements 

• Experience new learning situations and develop new networks 

• Make contacts that may assist with future occupational aspirations 
 

For employers 
• Observe potential future employees at work 

• Access a pool of trained recruits for part time work and casual work 

• Recruit young people who are pre trained and work ready 

• Contribute to making education more relevant to industry needs 

• Build the skill capacity of employees who supervise student placements 

• Enhance the company’s recognition and standing within the local community 

• Build relationships between the workplace and the school, and possibly with other 

employers in the program. 

 

The Victorian Curriculum & Assessment Authority has determined that work placement is an 

appropriate component of all VET in Schools studies. 

 

Work placement can be: 

• A single day per week 

• A block of time during school holidays 

• A block of time during school time 

• Before/after school/weekends 

• Students are paid a minimum of $5.00 per day 

• The student is covered by the Department of Education and Training for Workcover for 

the duration of the work placement 
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S C H O O L  B A S E D  A P P R E N T I C E S H I P S  
 

Headstart is a Department of Education program that work with CVGT, Skillinvest, 

Longeronong and Murray-Mallee Training to organise and track School Based 

Apprenticeships in: 

• Agriculture 

• Automotive 

• Community Services 

• Engineering 

• Horticulture 

• Hospitality 

• Information Technology 

• Office Administration 

• Retail 

• Sport and Recreation 

• Viticulture 

• Other Industries at Certificate II or III level gain Block Credit in the VCE 

 

Part-time Apprenticeships are recognised in the Victorian Certificate of Education (VCE).  A 

part-time Apprenticeship as part of a VCE program comprises 3 main parts: 

 

1. A VCE or VCE Vocational Major program delivered by the school. 

2. A structured training program (commonly referred to as on-the-job training and distinct 

from general supervised practice) delivered in partnership with a Registered Training 

Organisation (RTO) and the workplace, and based on the competency standards package 

applicable to the New Apprenticeship. 

3. Part time paid work, employed under an award or agreement leading to a nationally 

recognised vocational qualification. 

 

Students interested should ideally have started a VET program in that area to “try it” and 

have a possible employer lined up.  Headstart can also assist in this process.  For more 

details, see the Curriculum Coordinator (Mr Bleicher) or Headstart, Angela Poxon (MIPS) or 

Mary-Ann Sait (LLEN) .  An employer willing to take on a part-time employee in the chosen 

area is required.  “Headstart” SBATs follow the student through to after school. 
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V C E  A R T S  U N I T S  

 

 

ART MAKING AND 

EXHIBITING  
 

This is the new subject similar to the old VCE 

Studio Arts course.  

 

AME1 ART MAKING AND 

EXHBITING UNIT 1  
 
CONTENT: In this unit students explore 

materials, techniques and processes in a range 

of art forms. They explore selected materials to 

understand how they relate to specific art 

forms and how they can be used in the making 

of artworks. They will also explore how artists 

use materials, techniques and processes.  

 

AREA OF STUDY 1: 

Students record and document art making in a 

journal using written and visual material.  

AREA OF STUDY 2:  

Students develop at least one finished artwork 

from the experimental work completed in area 

of study 1.  

AREA OF STUDY 3:  

Students present information about three 

Australian artists.  

 

ASSESSMENT TASKS:  

1. Folio of works 

2. SACs  

3. A written report  

4. Written examination. 

 

AME2 ART MAKING AND 

EXHBITING 2 
 
CONTENT: In unit 2 students continue to 

research how artworks are made by 

investigating how artists use aesthetic qualities 

to represent ides in artworks. Students respond 

to a set theme and progressively develop their 

own ideas in one finished art work. Students 

begin to understand how exhibitions are 

planned and designed.  

 

AREA OF STUDY 1:  

Students design and curate a thematic 

exhibition of six artworks.  

AREA OF STUDY 2:  

Students explore the use of materials and 

techniques in artworks. This is documented in 

an art journal.  

AREA OF STUDY 3:  

Students present at least one finished artwork 

with accompanying documentation.  

 

ASSESSMENT TASKS:  

1. Folio of works 

2. SACs  

3. A written report  

4. Written examination. 
          

 

AME3/4 ART MAKING AND 

EXHBITING UNIT 3 & 4 
 

 

CONTENT: Units 3 and 4 the students focus 

on exploring contexts, subject matter and 

ideas to develop artworks in imaginative and 

creative ways. They will document their 

experiments with materials and techniques, 

where they annotate and reflect on their 

processes. This will result in the creation of 

several art pieces.  

 

The unit also looks at the presentation, 

conservation and care of artworks within a 

gallery setting.  

 

UNIT 3  

AREA OF STUDY 1:  



B o o r t  D i s t r i c t  S c h o o l  V . C . E .  H a n d b o o k  2 0 2 3  
 

12 

 

Collect information from artists and artworks 

in specific art forms to develop subject matter 

and ideas in own art making.  

AREA OF STUDY 2:  

Make artworks in specific art forms, prepare 

and present a critique, and reflect on feedback.  

AREA OF STUDY 3:  

Research and plan exhibition of the artwork of 

three artists  

 

UNIT 4 

AREA OF STUDY 1:  

Refine and resolve at least one finished 

artwork in a specific art form, and document 

the materials, techniques and processes used.  

AREA OF STUDY 2:  

Plan and display at least one finished artwork 

in a specific art from and present a critique.  

AREA OF STUDY 3:  

Understand the presentation,  conservation 

and care of artworks.  

 

 

ASSESSMENT: 

1. Folio / Art Journal discussing 

influences, process & experiments  

2. A written report/s  

3. End of year examination 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

V C E  D R A M A  
 

DRA1 DRAMA UNIT 1  
INTRODUCING PERFORMANCE STYLES 

 

CONTENT: 
In this unit students study three or more 

performance styles from a range of social, 

historical and cultural contexts. This unit focuses 

on creating, presenting and analysing a devised 

solo and/or ensemble performance that includes 

real or imagined characters and is based on 

stimulus material that reflects personal, cultural 

and/or community experiences and stories. This 

unit also involves analysis of a student’s own 

performance work and a work by professional 

drama performers.  

 

ASSESSMENT:  
Students will be assessed on a variety of practical 

activities, performances, written reports, and 

responses to performances.  

 

DRA2 DRAMA UNIT 2 
AUSTRALIAN IDENTITY 

 

CONTENT:  
In this unit students study aspects of Australian 

identity evident in contemporary drama practice. 

This unit focuses on the use and documentation of 

the processes involved in constructing a devised 

solo or ensemble performance. Students create, 

present and analyse a performance based on a 

person, an event, an issue, a place, an artwork, a 

text and/or an icon from a contemporary or 

historical Australian context. In creating the 

performance, students use stimulus material that 

allows them to explore an aspect or aspects of 

Australian identity. Students analyse their own 

performance work as well as undertaking an 

analysis of a performance of an Australian work, 

where possible, by professional actors. 

 

ASSESSMENT 
Students will be assessed on a variety of practical 

activities, performances, written reports, and 

responses to performances.  

 

DRA3 DRAMA UNIT 3  
DEVISED ENSEMBLE PERFORMANCE 

 

CONTENT:  
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In this unit students explore the work of drama 

practitioners and draw on contemporary practice as 

they devise ensemble performance work. Students 

explore performance styles and associated 

conventions from a diverse range of contemporary  

 

 

and/or traditional contexts. They work 

collaboratively to devise, develop and present an 

ensemble performance. Students create work that 

reflects a specific performance style or one that 

draws on multiple performance styles and is 

therefore eclectic in nature. Students devise and 

shape their work to communicate meaning or to 

have a specific impact on their audience. In 

addition, students document and evaluate stages 

involved in the creation, development and 

presentation of the ensemble performance. 
 

WORK REQUIREMENTS: 
Presentation of a devised ensemble performance. 

Recording of the process of devising an ensemble 

performance 

Analysing an ensemble performance. 

Analysing and evaluating a professional 

performance 

 

DRA4 DRAMA UNIT 4  
DEVISED SOLO PERFORMANCE 

 
CONTENT:   
This unit focuses on the development and the 

presentation of devised solo performances. 

Students explore contemporary practice and works 

that are eclectic in nature and develop skills in 

extracting dramatic potential from stimulus 

material and use play-making techniques to 

develop and present a short solo performance. 

Students refine their performance skills as they 

create a performance in response to a prescribed 

structure. They consider the use of production areas 

to enhance their performance and the application of 

symbol and transformations. Students document 

and evaluate the stages involved in the creation, 

development and presentation of their solo 

performance. Students are encouraged to attend 

performances that incorporate a range of 

performance styles to support their work in this 

unit.  

 

WORK REQUIREMENTS: 
Presentation of a solo performance 

Written statement accompanying the solo 

performance 

Analysis and evaluation of solo performance 

Performance examination 

Written examination 

 
 

 

V C E  V I S U A L  

C O M M U N I C A T I O N  

A N D  D E S I G N  
 

VCO1 VISUAL 

COMMUNICATION UNIT 1 
 

 

CONTENT:  
 In this unit the students will learn and apply the 

different drawing systems (planometric, isometric, 

orthogonal etc) to create their own visual 

communications. Students will develop their 

awareness of the art elements and principles and 

apply to a practical task. Also, a visual report in the 

historical, cultural and technical aspects behind 

existing visual communications.  

 

 

ASSESSMENT:   
• A collection of images demonstrating 

knowledge of the technical drawing 

system.  

• A task based on the students’ knowledge 

on the elements and principles  

• A short question based task analysing the 

context of pre-existing visual 

communications.  

 

VCO2 VISUAL 

COMMUNICATION UNIT 2 
 

 

CONTENT:  
In this unit, the students will explore and expand 

their skills from unit 1 where students will create a 

folio of technical drawing within the industrial and 

environmental design fields. The students will learn 

and apply appropriate skills and terminology of 

typography. In addition, the unit will introduce the 

design process, where students will learn about the 

role of the brief, research and design thinking and 

drawing.  

 

ASSESSMENT:  

• A collection of images that focus on the 

design fields (industrial and/or 

environmental.  

• A task based on the students’ knowledge 

of typography.  

• A body of work that focuses on the 

students’ knowledge of the design process.  
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VCO3 VISUAL 

COMMUNICATION UNIT 3 
 

 

CONTENT:  
In this unit, the students gain an understanding of 

the processes designers employ to communicate 

ideas with clients, target audiences and other 

designers. Students will explore the 

communication, industrial and environmental 

design fields. In addition, the unit explores of how 

designers in their practices use the design process, 

and how they deal with copyright, materials and 

media with their designs.  

 

ASSESSMENT 

• Learn, analyse and apply skills and 

knowledge in the three design fields, 

where they will produce a collection of 

technical drawing and a visual analysis.  

• A written response on design industry 

practice.  

• Developing a brief, research and 

generating ideas for a folio.  

 

VCO4 VISUAL 

COMMUNICATION UNIT 4 
 

CONTENT:  
In this unit, the students focus on developing 

design concepts and two final presentations to meet 

the requirements of the brief from unit 3. It will 

require the application of a range of methods, 

materials, media and presentation methods.  

 

ASSESSMENT:  
• A folio, which uses the design process to 

document the thought process of the 

student.  

• Two final presentations related to the folio  

 
 

 

 

 

 

 

 

 

V C E  E N G L I S H  

U N I T S  
 

 

 

 

V C E  E N G L I S H  

L I T E R A T U R E  
 

 

LIT1 ENGLISH LITERATURE 1  

 
CONTENT 

The course provides opportunities for 

reading deeply and critically. Students will 

write detailed analytical and creative 

responses. Unit 1 will examine the 

historical and cultural contexts of set texts. 

You will be encouraged to contemplate 

how you read, as well as what you read. 

This subject is for students who: 

• enjoy reading a wide range of literary 

forms and styles 

• are interested in developing an 

awareness of other people, places and 

cultures 

• enjoy exploring and examining 

complex themes in text 

• enjoy writing  

Outcome 1 On completion of this unit the 

student should be able to respond to a range 

of texts and reflect on influences shaping 

these responses. 

Outcome 2 On completion of this unit the 

student should be able to analyse the ways 

in which a selected text reflects or 

comments on the ideas and concerns of 

individuals and particular groups in society. 
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Possible tasks for assessment in this unit 

are:  

• an essay (comparative, 

interpretive, analytical or 

discursive) 

• a debate  

• a reading journal 

• a close analysis of selected 

passages  

• an original piece of writing 

responding to a text/s 

studied  

• an oral or a written review  

• a multimedia presentation  

• performance and 

commentary 

Text Selection will be based on student 

interest and negotiation. 
 

LIT2 ENGLISH LITERATURE 2 
 

CONTENT: Students will explore the 

ways literary texts connect with each other 

and with the world. Students will explore 

literary theory and compare texts, 

analysing the differences and similarities 

between them. 

 

This subject is for students who: 

• enjoy reading a wide range of literary 

forms and styles 

• are interested in developing an 

awareness of other people, places and 

cultures 

• enjoy exploring and examining 

complex themes in text 

• enjoy writing  

 

Outcome 1 - students should be able to 

analyse and respond critically and 

creatively to the ways a text from a past 

era and/or a different culture reflect or 

comment on the ideas and concerns of 

individuals and groups in that context. 

Outcome 2 - Students should be able to 

compare texts considering the dialogic 

nature of texts and how they influence each 

other. 

Possible tasks for assessment in this unit 

are:  

• an essay (comparative, 

interpretive, analytical or 

discursive) 

• a debate 

• a reading journal 

• a close analysis of selected 

passages  

• an original piece of writing 

responding to a text/s 

studied  

• an oral or a written review  

• a multimedia presentation  

• performance and 

commentary 

Text Selection: Will be based on student 

interest and negotiation. 
 

 

 
 

LIT3 & LIT4 ENGLISH 

LITERATURE 
 

 

CONTENT:  Literature is the intimate 

record of people’s values, ideas, loves and 

conflicts. It helps us make sense of our 

experience of life. Unit 3 and 4 Literature 

involves exploring the ideas implicit in a 

range of texts including poetry, drama, 

prose and film. Students engage in close 

and detailed analysis of how meaning is 

created through the use of language, 

literary devices and production elements. 

A variety of viewpoints on aspects of the 

texts will be considered as students 
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undergo the process of developing and 

justifying their own interpretations.  

Unit 3 

Outcome 1 On completion of this unit the 

student should be able to analyse the 

extent to which meaning changes when a 

text is adapted to a different form.   

Outcome 2 On completion of this unit the 

student should be able to respond creatively 

to a text and comment on the connections 

between the text and the response.   

Unit 4 

Outcome 1 On completion of this unit 

students should be able to produce an 

interpretation of a text using different 

literary perspectives to inform their view.   

Outcome 2 On completion of this unit the 

student should be able to analyse features of 

texts and develop and justify interpretations 

of texts. 

Assessment  

• Analytical Essays 

• Oral Responses 

• Creative Responses 

• a reading journal 

• a close analysis of selected passages  

• an original piece of writing 

responding to a text/s studied  

• an oral or a written review 

• VCAA Exam (2 hours) 

Text Selection: Will be based on VCAA 

requirements, and student interest and 

negotiation. 

 

Literature can fulfil the VCAA compulsory 

English requirement for Units 3 and 4.  This 

means it can be completed instead of, or in 

addition to, English 

 

 

 

 

 

V C E  E N G L I S H  

U N I T S  
 

 

Units 1 and 2 in English are designed to be 

taken as a sequence, as are Units 3 and 4 in 

English and English Literature.  Three units 

must be completed successfully. 

 

ENG1 AND ENG2 ENGLISH,  

UNITS 1 AND 2 

 
PRE-REQUISITES: None, although 

students are advised to ensure that they 

have an adequate background in reading, 

writing and oral skills.  

 

Unit 1 CONTENT:  In this area of study, 

students read and explore set texts to enable 

both personal and analytical writing. They 

will develop skills and knowledge around 

text features, language used and various 

ways in which a text can be presented. 

Outcome 1 On completion of this unit the 

student should be able to produce analytical 

and personal responses to texts.  

Outcome 2 On completion of this unit the 

student should be able to produce a folio of 

texts, crafted by themselves, designed for 

different purposes, audiences and contexts. 

 

Texts 

Area of study 1: To be confirmed 

Area of study 2: I Robot and selected texts 

 

Unit 2 CONTENT:  In this unit students 

will further develop their reading, viewing 

and analytical writing skills and explore the 

way arguments are developed and delivered 

through various forms of text. Close 

examination of visuals and language used 

by the authors will be analysed. Students 

will create a point of view oral presentation. 

Outcome 1 On completion of this unit, 

students should be able to construct an 

analytical response to a text. 
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Outcome 2 On completion of this unit 

students should be able to identify and 

analyse how argument and persuasive 

language are used in text/s that attempt to 

influence an audience, and create an oral 

text which presents a point of view 

 

Text 

Area of study 1: To be confirmed 

 

 

 

WORK REQUIREMENTS: You will 

have to complete the following: 

*Personal response to a set text (Unit 1) 

*Analytical text response (Units 1 and 2) 

*Crafted writing folio (Unit 1) 

*A written reflection on the processes used 

in crafting texts (Unit 1) 

*Analysis of argument and persuasive 

language/techniques (Unit 2) 

*Oral presentation (Unit 2) 

*Annotated persuasive texts, including 

visuals. 

 

ASSESSMENT: Assessment will be based 

on achieving the expected outcomes. 

 

 
 

ENG3 AND ENG4 ENGLISH 

UNITS 3 AND 4 

 
PRE-REQUISITES:  Units 1 and 2. You must 

do Unit 3 to do Unit 4 

 

CONTENT:  Students will be reading and 

creating texts.  They will also be required to 

analyse and compare texts.   Students will 

be analysing and creating persuasive texts. 

 

Unit 3 

Outcome 1 Students will be able to produce 

an analytical interpretation of a selected 

text, and a creative response to a different 

selected text. 

Outcome 2 Students will be able to analyse 

and compare the use of argument and 

persuasive language in texts that present a 

point of view on an issue currently debated 

in the media. 

Unit 4 

Outcome 1 Students will be able to produce 

a detailed comparison which analyses how 

two selected texts present ideas, issues and 

themes. 

Outcome 2 Student should be able to 

construct a sustained and reasoned point of 

view on an issue currently debated in the 

media. 

 

The following four texts are studied.   

Play: Women of Troy written by Euripedes 

Novel: Flames written by Robbie Arnott 

Text Pair: Frears, Stephen, The Queen 

(Film) 

Ransom written by David Malouf 

 

WORK REQUIREMENTS: You will 

have to complete the following to 

satisfactorily complete the course: 

*Argument Analysis writing 

*Analytical text response writing 

*Creative Writing 

*Comparative text response writing 

*Oral presentation 

 

ASSESSMENT: Students complete school 

assessed coursework (SACs), achieve 

specified outcomes (Work Requirements) 

and complete a 3 hour VCAA exam in 

November  

VCAA ASSESSMENT – The overall 

Study Score will consist of: School 

Assessed Coursework Unit 3 (25%), 

School Assessed Coursework Unit 4 

(25%), 2 hour written examination in 

November (50%). 
Units 1 and 2 in English are designed to be 

taken as a sequence, as are Units 3 and 4 in 

English and English Literature.  Three units 

must be completed successfully. 



B o o r t  D i s t r i c t  S c h o o l  V . C . E .  H a n d b o o k  2 0 2 3  
 

18 

 

 

VCE HEALTH AND 

PHYSICAL 

EDUCATION UNITS 
 

 

VCE HEALTH & 

HUMAN DEVELOPMENT 

 
 

HHD1:  UNDERSTANDING 

HEALTH AND WELLBEING. 
 

CONTENT: This area of study takes a broad, 

multidimensional approach to health and 

wellbeing. Students consider the influence of 

age, culture, religion, gender and 

socioeconomic status on perceptions of and 

priorities relating to health and wellbeing. 

They look at measurable indicators of 

population health, and at data reflecting the 

health status of Australians. With a focus on 

youth, students enquire into reasons for 

variations and inequalities in health status, 

including sociocultural factors that contribute 

to variations in health behaviours.  They 

explore food and nutrition as foundations for 

good health and wellbeing. Students 

investigate the roles and sources of major 

nutrients and the use of food selection models 

and other tools to promote healthy eating. 

They look at the health and wellbeing 

consequences of dietary imbalance, especially 

for youth, and consider the social, cultural and 

political factors that influence the food 

practices of and food choices made by youth. 

They develop strategies for building health 

literacy and evaluating nutrition information 

from various sources, including 

advertisements and social media.  Students 

inquire into how governments and 

organisations develop and implement youth 

health programs, and consider the use of health 

data and the influence of community values 

and expectations through extended inquiry into 

one youth health focus area. 

 

OUTCOMES :  On completion of this unit 

the student should be able to: 
1. Explain multiple dimensions of health 

and wellbeing, explain indicators used 

to measure health status and analyse 

factors that contribute to variations in 

health status of youth. 

2. Apply nutrition knowledge and tools 

to the selection of food and the 

evaluation of nutrition information 

3. Interpret data to identify key areas for 

improving youth health and wellbeing, 

and plan for action by analysing one 

particular area in detail. 

 

ASSESSMENT:  Students must demonstrate 

the set outcomes through a selection of 

achievement tasks which may include: 

 • a short written report, such as a media 

analysis, a research inquiry, a blog or a case 

study analysis • oral presentation, such as a 

debate or a podcast • a visual presentation such 

as a graphic organiser, a concept/mind map, an 

annotated poster, a digital presentation • 

structured questions, including data analysis. 

 

HHD2   MANAGING  HEALTH 

AND DEVELOPMENT. 
 

CONTENT: This area of study examines the 

developmental transitions from youth to 

adulthood, with a focus on expected changes, 

significant decisions, and protective factors, 

including behaviours. Students consider 

perceptions of what it means to be a youth and 

an adult and investigate the expected physical 

and social changes. They inquire into factors 

that influence both the transition from youth to 

adulthood and later health status. They 

consider the characteristics of respectful, 

healthy relationships. Students examine 

parenthood as a potential transition in life. 

With a focus on the influence of parents/carers 

and families, students investigate factors that 

contribute to development, health and 

wellbeing during the prenatal, infancy and 

early childhood stages of the lifespan. Health 

and wellbeing is considered as an 

intergenerational concept (that is, the health 
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and wellbeing of one generation affects the 

next).  They investigate the health system in 

Australia. Students examine the functions of 

various entities that play a role in our health 

system. They inquire into equity of access to 

health services, as well as the rights and 

responsibilities of individuals receiving care. 

Students research the range of health services 

in their communities and suggest how to 

improve health and wellbeing outcomes and 

health literacy in Australia. They explore a 

range of issues associated with the use of new 

and emerging health procedures and 

technologies such as reproductive 

technologies, artificial intelligence, robotics, 

nanotechnology, three-dimensional printing of 

body parts and use of stem cells. 

 

 

OUTCOMES :  On completion of this unit 

the student should be able to: 
1. Explain developmental changes in the 

transition from youth to adulthood, 

analyse factors that contribute to 

healthy development during prenatal 

and early childhood stages of the 

lifespan and explain health and 

wellbeing as an intergenerational 

concept. 

2. Describe how to access Australia’s 

health system, explain how it 

promotes health and wellbeing in their 

local community, and analyse a range 

of issues associated with the use of 

new and emerging health procedures 

and technologies. 

 

 

ASSESSMENT:  Students must demonstrate 

the set outcomes through a selection of 

achievement tasks which may include: 

 • a short written report, such as a media 

analysis, a research inquiry, a blog or a case 

study analysis • oral presentation, such as a 

debate or a podcast • a visual presentation such 

as a graphic organiser, a concept/mind map, an 

annotated poster, a digital presentation • 

structured questions, including data analysis. 

 

 

 

 

 

 

 

 

 

HHD3 AUSTRALIA’S HEALTH 

IN A GLOBILISED WORLD. 
 

 

CONTENT: This area of study explores 

health and wellbeing and illness as complex, 

dynamic and subjective concepts. Students 

inquire into the WHO’s prerequisites for 

health and wellbeing and reflect on both the 

universality of public health goals and the 

increasing influence of global conditions on 

Australians. Students develop their 

understanding of the indicators used to 

measure and evaluate health status, and the 

factors that contribute to variations between 

population groups in Australia.  They look at 

different approaches to public health over 

time, with an emphasis on changes and 

strategies that have succeeded in improving 

health and wellbeing. Students examine the 

progression of public health in Australia since 

1900, noting global changes and influences 

such as the Ottawa Charter for Health 

Promotion and the general transition of focus 

from the health and wellbeing of individuals to 

that of populations. Students investigate the 

Australian health system and its role in 

promoting health and wellbeing. 

  

OUTCOMES :  On completion of this unit 

the student should be able to: 
1. Explain the complex, dynamic and 

global nature of health and wellbeing, 

interpret and apply Australia’s health 

status data and analyse variations in 

health status 
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2. Explain changes to public health 

approaches, analyse improvements in 

population health over time and 

evaluate health promotion strategies.  

ASSESSMENT: This will be determined by 

school assessed coursework (25%) and an end 

of year exam based on units 3 and 4 (50%). 

School assessed coursework may include: 

- • a short written report, such as a media 

analysis, a research inquiry, a blog or a case 

study analysis • oral presentation, such as a 

debate or a podcast • a visual presentation such 

as a graphic organiser, a concept/mind map, an 

annotated poster, a digital presentation • 

structured questions, including data analysis 

 

HHD4  HEALTH AND HUMAN 

DEVELOPMENT IN A GLOBAL 

CONTEXT. 

 
 

CONTENT: This area of study looks at 

similarities and differences in major burdens 

of disease in low- , middle- and high income 

countries, including Australia. Students 

investigate a range of factors that contribute to 

health inequalities and study the concepts of 

sustainability, human development and the 

Human Development Index to further their 

understanding of health in a global context. 

Students consider the global reach of product 

marketing and inquire into the effects of 

particular global trends on health and 

wellbeing.  They look at actions for promoting 

health globally. The rationale, objectives and 

interdependencies of the UN’s SDGs, focusing 

on their promotion of health and wellbeing and 

human development. Students investigate the 

priorities and work of the WHO and evaluate 

Australia’s aid program and the role of non-

government organisations, selecting one aid 

program for detailed research and analysis. 

They reflect on meaningful and achievable 

individual actions that could contribute to the 

work of national and international 

organisations that promote health and 

wellbeing. 

 

OUTCOMES : On completion of this unit 

the student should be able to: 
1. Analyse similarities and differences in 

health status and burden of disease 

globally and the factors that contribute 

to differences in health and wellbeing. 

2. Analyse relationships between the 

SDG’s and their role in the promotion 

of health and human development, and 

evaluate the effectiveness of global aid 

programs.  

 

 

ASSESSMENT:  see assessment for Unit 3 

. 

 

 

 

 

 

 

 

 

 

VCE PHYSICAL 

EDUCATION  
 

 

PED1 THE HUMAN BODY IN 

MOTION 
 

CONTENT: In this unit students explore how 

the musculoskeletal and cardiorespiratory 

systems work together to produce movement. 

Through practical activities students explore 

the relationships between the body systems and 

physical activity, sport and exercise, and how 

the systems adapt and adjust to the demands of 

the activity. Students investigate the role and 

function of the main structures in each system 

and how they respond to physical activity, sport 

and exercise. Students explore how the capacity 

and functioning of each system acts as an 

enabler or barrier to movement and 

participation in physical activity.  

Using a contemporary approach, students 

evaluate the social, cultural and environmental 

influences on movement. They consider the 

implications of the use of legal and illegal 

practices to improve the performance of the 

musculoskeletal and cardiorespiratory systems, 

evaluating perceived benefits and describing 

potential harms. They also recommend and 

implement strategies to minimise the risk of 

illness or injury to each system. 
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OUTCOMES: On completion of Outcome 1, 

students should be able to collect and analyse 

information from, and participate in, a variety 

of practical activities to explain how the 

musculoskeletal system functions and its 

limiting conditions, and evaluate the ethical 

and performance implications of the use of 

practices and substances that enhance human 

movement.  

On completion of Outcome 2, students should 

be able to collect and analyse information from, 

and participate in, a variety of practical 

activities to explain how the cardiovascular and 

respiratory systems function and the limiting 

conditions of each system, and discuss the 

ethical and performance implications of the use 

of practices and substances to enhance the 

performance of these two systems.  

 

ASSESSMENT:  Satisfactory completion will 

be based on the demonstrated achievement of 

the specified set outcomes.  Levels of 

achievement will be based on student’s overall 

performance on the assessment tasks which 

may include: 

-tests 

-written or laboratory reports 

-a data analysis 

-reflective folio or diary of participation 

-oral presentation such as a podcast or debate 

-case study analysis 

-visual or multimedia presentation 

--media analysis 

-exam 

 

PED2 PHYSICAL 

ACTIVITY, SPORT AND 

SOCIETY 
 

CONTENT: This unit develops students’ 

understanding of physical activity, sport and 

society from a participatory perspective. 

Students are introduced to types of physical 

activity and the role participation in physical 

activity and sedentary behaviour plays in their 

own health and wellbeing as well as in other 

people’s lives in different population groups.  

Through a series of practical activities, students 

experience and explore different types of 

physical activity promoted in their own and 

different population groups. They gain an 

appreciation of the level of physical activity 

required for health benefits. Students 

investigate how participation in physical 

activity varies across the lifespan. They explore 

a range of factors that influence and facilitate 

participation in regular physical activity. 

Students collect data to determine perceived 

enablers of and barriers to physical activity and 

the ways in which opportunities for 

participation in physical activity can be 

extended in various communities, social, 

cultural and environmental contexts. Students 

investigate individual and population-based 

consequences of physical inactivity and 

sedentary behaviour. They then create and 

participate in an activity plan that meets the 

physical activity and sedentary behaviour 

guidelines relevant to the particular population 

group being studied.  

Students apply various methods to assess 

physical activity and sedentary behaviour levels 

at the individual and population level, and 

analyse the data in relation to physical activity 

and sedentary behaviour guidelines. Students 

study and apply the social-ecological model 

and/or the Youth Physical Activity Promotion 

Model to critique a range of individual- and 

settings-based strategies that are effective in 

promoting participation in some form of regular 

physical activity. 

 

OUTCOMES:  

On completion of outcome 1, the student 

should be able to collect and analyse data 

related to individual and population levels of 

participation in physical activity and sedentary 

behaviour to create, undertake and evaluate an 

activity plan that meets the physical activity 

and sedentary behaviour guidelines for an 

individual or a specific group.  

On completion of outcome 2, the student 

should be able to apply a social-ecological 

framework to research, analyse and evaluate a 

contemporary issue associated with 

participation in physical activity and/or sport 

in a local, national or global setting. 

 

ASSESSMENT:  Satisfactory completion will 

be based on the demonstrated achievement of 

the specified set outcomes.  Levels of 
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achievement will be based on student’s overall 

performance on the assessment tasks which 

may include: 

-tests, written reports 

-a data analysis 

-reflective folio or diary of participation 

-oral presentation such as a podcast or debate 

-laboratory reports 

-case study/ media analysis 

-visual or multimedia presentation 

-exam 

 

PED3 MOVMENT SKILLS AND 

ENERGY FOR PHYSICAL 

ACTIVITY 
 

CONTENT:  This unit introduces students to 

the biomechanical and skill acquisition 

principles used to analyse human movement 

skills and energy production from a 

physiological perspective. Students use a 

variety of tools and techniques to analyse 

movement skills and apply biomechanical and 

skill acquisition principles to improve and 

refine movement in physical activity, sport and 

exercise. They use practical activities to 

demonstrate how correct application of these 

principles can lead to improved performance in 

physical activity and sport.  

Students investigate the relative contribution 

and interplay of the three energy systems to 

performance in physical activity, sport and 

exercise. In particular, they investigate the 

characteristics of each system and the interplay 

of the systems during physical activity. 

Students explore the causes of fatigue and 

consider different strategies used to postpone 

fatigue and promote recovery. 

 

OUTCOMES:  

On completion of Outcome 1, the student 

should be able to collect and analyse 

information from, and participate in, a variety 

of physical activities to develop and refine 

movement skills from a coaching perspective, 

through the application of biomechanical and 

skill acquisition principles.  

 

On completion of Outcome 2, the student 

should be able to use data collected in practical 

activities to analyse how the major body and 

energy systems work together to enable 

movements to occur, and explain the factors 

causing fatigue and suitable recovery 

strategies. 

 

ASSESSMENT:  Satisfactory completion will 

be based on the demonstrated achievement of 

the specified set outcomes.  Levels of 

achievement will be determined by school 

assessed coursework (25%) which could 

include: 

• Structured questions 

• A laboratory report 

• A practical laboratory report  

• A case study analysis  

• A data analysis  

• A critically reflective folio/diary of 

participation in practical activities  

• A visual presentation  

• A multimedia presentation 

and an end of year exam for units 3 and 4 

(50%).   

 

 

PED4  TRAINING TO 

IMPROVE PERFORMANCE 
 

CONTENT: In this unit students analyse 

movement skills from a physiological, 

psychological and sociocultural perspective, 

and apply relevant training principles and 

methods to improve performance within 

physical activity at an individual, club and elite 

level. Improvements in performance, in 

particular fitness, depend on the ability of the 

individual and/ or coach to gain, apply and 

evaluate knowledge and understanding of 

training. Students analyse skill frequencies, 

movement patterns, heart rates and work to rest 

ratios to determine the requirements of an 

activity. Students consider the physiological, 

psychological and sociological requirements of 

training to design and evaluate an effective 

training program.  

Students participate in a variety of training 

sessions designed to improve or maintain 

fitness and evaluate the effectiveness of 

different training methods. Students critique the 

effectiveness of the implementation of training 

principles and methods to meet the needs of the 

individual, and evaluate the chronic adaptations 

to training from a theoretical perspective. 
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OUTCOMES:  

On completion of Outcome 1, the student 

should be able to analyse data from an activity 

analysis and fitness tests to determine and 

assess the fitness components and energy 

system requirements of the activity.  

On completion of Outcome 2, the student 

should be able to participate in a variety of 

training methods, and design and evaluate 

training programs to enhance specific fitness 

components. 

 

ASSESSMENT:  Satisfactory completion will 

be based on the demonstrated achievement of 

the specified set outcomes.  Levels of 

achievement will be determined by school 

assessed coursework (25%) (see unit 3 

assessment types) and an end of year exam for 

units 3 and 4 (50%).  

 

 

 
 

VCE OUTDOOR AND 

ENVIRONMENTAL 

STUDIES 
 

There will be a cost involved in these 

Outdoor Environmental Studies units to 

cover camps and excursions.  

Semester 1 units, (units 1 & 3), 

approximately $500 each and Semester 2 

units, (units 2 & 4), approximately $500 

each.  This should be kept in mind when 

considering choosing units.   

 
 

 

 

 

 

 

 

 

OES1 

EXPLORING OUTDOOR 

EXPERIENCES UNIT 1  

 
CONTENT: This unit examines some of the 

ways in which humans understand and relate to 

nature through experiences of outdoor 

environments. The focus is on individuals and 

their personal responses to, and experiences of, 

outdoor environments.  

Students are provided with the opportunity to 

explore the many ways in which nature is 

understood and perceived. Students develop a 

clear understanding of the range of motivations 

for interacting with outdoor environments and 

the factors that affect an individual’s access to 

outdoor experiences and relationships with 

outdoor environments. Through outdoor 

experiences, students develop practical skills 

and knowledge to help them live sustainably in 

outdoor environments. Students understand the 

links between practical experiences and 

theoretical investigations, gaining insight into 

a variety of responses to, and relationships 

with, nature. 

 

OUTCOMES: On completion of this unit the 

student should be able to analyse motivations 

for participation in and responses to outdoor 

environments, explain factors that influence 

outdoor experiences and be able to participate 

safely and sustainably in specific outdoor 

experiences. 

 

ASSESSMENT: Satisfactory completion will 

be based on the demonstrated achievement of 

the set outcomes.  Levels of achievement will 

be based on students’ overall performance on 

the assessment tasks which may include: 

- oral presentations. 

- practical reports in a non-text format. 

- short journals from outdoor experiences. 

- written responses and exam. 
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OES2 DISCOVERING 

OUTDOOR ENVIRONMENTS 

UNIT 2 

 
CONTENT: This unit focuses on the 

characteristics of outdoor environments and 

different ways of understanding them, as well 

as the impact of humans on outdoor 

environments. In this unit students study the 

impact of nature on humans, and the 

ecological, social and economic implications 

of the impact of humans on outdoor 

environments. Students develop a clear 

understanding of the impact of technologies 

and changing human lifestyles on outdoor 

environments. Students examine a number of 

case studies of specific outdoor environments, 

including areas where there is evidence of 

human intervention. They develop the practical 

skills required to minimise the impact of 

humans on outdoor environments. Through 

practical experiences students are able to make 

comparisons between and to reflect upon 

outdoor environments, as well as to develop 

theoretical knowledge about natural 

environments. 

 

OUTCOMES: On completion of this unit the 

student should be able to describe the 

characteristics of different outdoor 

environments, analyse a range of 

understandings of these environments, and be 

able to evaluate the impacts of humans on 

outdoor environments, including practices for 

promoting positive impacts. 

 

ASSESSMENT: As for Unit 1. 

 

 

 

 

 

 

 

 

 

 

OES3 

RELATIONSHIPS 

WITH OUTDOOR 

ENVIRONMENTS UNIT 3 
 

CONTENT: The focus of this unit is the 

ecological, historical and social contexts of 

relationships between humans and outdoor 

environments in Australia. Case studies of a 

range of impacts on outdoor environments are 

examined in the context of the changing nature 

of human relationships with outdoor 

environments in Australia. Students consider a 

number of factors that influence relationships 

with outdoor environments. They also examine 

the dynamic nature of relationships between 

humans and their environment.  Students study 

the foundation and role of environmental and 

political movements in changing relationships 

with outdoor environments and the subsequent 

effects of these on environmental politics. 

 

OUTCOMES: On completion of Outcome 1, 

the student should be able to explain and 

evaluate how relationships with Australian 

outdoor environments have changed over time, 

with reference to specific outdoor experiences. 

On completion of Outcome 2, the student 

should be able to analyse and evaluate the 

factors influencing societal relationships with 

outdoor environments since 1990, with 

reference to specific outdoor experiences. 

 

ASSESSMENT: The student’s level of 

achievement in Unit 3 will be determined by 

school assessed course work (25%) and an end 

of year examination related to the set outcomes 

(50%). 

Assessment tasks may include: 

- A journal or report demonstrating links 

between theoretical content and practical 

experiences 

- A written report 

- An analysis of data 

- A multimedia presentation 

- A case study 

- Structured questions 

- An exam 
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OES4 SUSTAINABLE 

OUTDOOR RELATIONSHIPS 

UNIT 4   
 

CONTENT:  In this unit students explore the 

sustainable use and management of outdoor 

environments. They examine the contemporary 

state of environments in Australia, consider the 

importance of healthy outdoor environments, 

and examine the issues relating to the capacity 

of outdoor environments to support the future 

needs of the Australian population. Students 

examine the importance of developing a 

balance between human needs and the 

conservation of outdoor environments and 

consider the skills needed to be 

environmentally responsible citizens. They 

investigate current acts and conventions as well 

as management strategies for achieving and 

maintaining healthy and sustainable 

environments in contemporary Australian 

society. 

 

OUTCOMES: 

On completion of Outcome 1, the student 

should be able to evaluate the contemporary 

state of Australian outdoor environments and 

analyse the importance of healthy outdoor 

environments and sustainability for individuals 

and society, with reference to specific outdoor 

experiences. 

On completion of Outcome 2, the student 

should be able to analyse conflicts over the use 

of outdoor environments, and evaluate 

practices and strategies for sustaining outdoor 

environments, with reference to specific 

outdoor experiences. 

  

ASSESSMENT: 

See Unit 3 assessment 

 

 
 

 

 

 

V C E  L A N G U A G E S  
 

 
Themes for all LOTE units are prescribed by 

VCAA; they are: 

*The Individual, 

*The LOTE-speaking communities, & 

*The Changing World, including social 

questions, work and scientific & technological 

issues. 

 

VCE students that would like to pursue a 

language study are asked to use the VCAA 

website to check unit content and discuss 

language availability with the Languages Co-

ordinator, Mrs Ros Lanyon.  The school has 

used the Victorian School of Languages to 

deliver languages to senior students. 
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VCE MATHS UNITS ONE AND TWO SEQUENCES 
 

GENERAL MATHEMATICS 
 

General Maths B Units 1 and 2 are designed as 

preparation for General Mathematics Units 3 and 4. 

General Maths A Units 1 and 2 are designed as 

preparation for Mathematical Methods 3 & 4 in 

conjunction with Mathematical Methods 1 & 2.. 

 

MGA1/MGB1 GENERAL MATHEMATICS 1 

 

PRE-REQUISITES: M3.3 and M3.4 

 

MGA2/MGB2 GENERAL MATHEMATICS 2 

 

PRE-REQUISITES: MGA1or MGB1 

 

CONTENT:  Material drawn from the following 

areas of study:  data analysis, probability and 

statistics, algebra, number and structure and 

functions, relations and graphs. 

 

OUTCOMES: 

Students are required to demonstrate achievement of 

the outcomes to gain satisfactory completion. 

1.  Ability to define and explain key concepts and 

apply a range of related mathematical routines and 

procedures. 

2.  Ability to select and apply mathematical 

concepts in non-routine contexts including 

investigations, modelling and problem-solving 

techniques to analyse and discuss applications of 

mathematics. 

3.  Ability to use technology to develop 

mathematical ideas, produce results and carry out 

analysis in situations requiring problem-solving, 

modelling or investigative techniques.   

 

ASSESSMENT TASKS 

Assessment tasks selected from  

• assignments 

• tests 

• solutions to sets of worked questions 

• summary notes or review notes 

• modelling task 

• problem-solving tasks 

• mathematical investigations. 

 

 
 

 

 

 

 

 

 

 

 

MATHEMATICAL 

METHODS 
 

Mathematical Methods units 1 & 2 combined with 

either MGA1 & MGA2 or SPE1 & SPE2 are 

designed as preparation for Methods and Specialist 

Mathematics Units 3 & 4. 

 

MME1 MATHEMATICAL METHODS 1: 

FLOWCHART OF MATHEMATICS UNITS 

SPECIALIST 

MATHS 
(SPE1/SPE2) 

 

MATH 

METHODS 
(MME1/MME2) 

 

MATH 

METHODS 
(MME3/MME4) 

 

SPECIALIST 

MATHS 
(SPE3/SPE44) 

 

MGB 1&2 

GENERAL 

MATHS 
(MGA1/MGA2)(MGB1/MGB2) 

 

GENERAL 

MATHS 
(MGM3/MGM44) 

 

MGA 1&2 

Year 12 

Year 11 
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PRE-REQUISITES: M3.3 and M3.4 

 

CONTENT: Prescribed material: Functions and 

graphs, probability and statistics, algebra and 

calculus. 

 

MME2 MATHEMATICAL METHODS2:   

 

PRE-REQUISITES: VMM1 

 

CONTENT:  Material drawn from the following 

areas of study:  functions, relations and graphs, 

algebra, number and structure, calculus, probability 

and statistics. 

 

OUTCOMES: 

Students are required to demonstrate achievement of 

the outcomes to gain satisfactory completion. 

1.  Ability to define and explain key concepts and 

apply a range of mathematical routines and 

procedures. 

2.  Ability to apply mathematical processes in non-

routine contexts, including investigations, modelling 

and problem-solving techniques to analyse and 

discuss applications of mathematics. 

3.  Ability to use technology to produce results and 

carry out analysis in situations requiring problem-

solving, modelling or investigative techniques.   

 

ASSESSMENT TASKS 

Assessment tasks selected from  

• assignments 

• tests 

• solutions to sets of worded questions 

• summary notes or review notes 

• mathematical Investigations 

• problem-solving & modelling tasks 

  

 
 

SPECIALIST 

MATHS 
 

Specialist Maths Units 1 and 2 combined with 

VMM1 & VMM2 are designed as preparation for 

Specialist Maths Units 3 and 4. 

 

MSP1/MSP2 SPECIALIST MATHS1/2 

 

PRE-REQUISITES: M3.3 and M3.4 

 

RECOMMENDED: This be done in conjunctions 

with VMM1 or students will be required to 

undertake some supplementary study with respect to 

assumed skills for Specialist Maths Units 3 and 4. 

 

CONTENT: Material drawn from the following 

areas of study:  algebra, number and structure, 

discrete mathematics. An in-depth study of 

mathematics, with an emphasis on concepts, skills 

and processes related to mathematical structure, 

modelling, problem-solving, reasoning and proof. 

 

OUTCOMES 

Students are required to demonstrate achievement of 

the outcomes to gain satisfactory completion. 

1.  Ability to define and explain key concepts and 

apply a range of mathematical routines and 

procedures. 

2.  .  Ability to apply mathematical processes in non-

routine contexts, including investigations, modelling 

and problem-solving techniques to analyse and 

discuss applications of mathematics. 

3.  Ability to use technology to produce results and 

carry out analysis in situations requiring problem-

solving, modelling or investigative techniques.   

 

ASSESSMENT TASKS 

Assessment tasks selected from  

• tests 

• assignments 

• solutions to sets of worked questions 

• summary notes or review notes 

• mathematical investigations 

• problem-solving & modelling tasks 
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UNIT THREE AND 

FOUR SEQUENCES 
 

 

GENERAL 

MATHEMATICS  
 

RECOMMENDED: MGE1 and MGE2 are  

strongly recommended as prerequisites for MGE3/4 

General Mathematics. Students who have done 

well in Foundation Mathematics may be 

considered, however, will need to undertake 

supplementary study of selected topics. 

 

CONTENT:   

Areas of Study:  Data Analysis, Recursion and 

financial modelling, Networks & decision 

mathematics, Matrices 

 

OUTCOMES: 

1.  Ability to define and explain key terms and 

concepts and apply them to solve routine problems.  

2.  Ability to use mathematical concepts, models 

and techniques in a range of non-routine practical 

contexts.  

3.  Ability to select and appropriately use 

technology to develop mathematical ideas,  

produce results and carry out analysis in a variety 

of situations. 

 

ASSESSMENT: 

School based assessment: 

Unit 3 Application Task and one modelling and 

problem-solving task (24% of the study score) 

Unit 4 Two modelling and problem-solving tasks 

(16% of the study score) 

External Assessment:  

Two exams covering all areas of study in the 

course. 

Exam 1 (1.5 hours) multiple choice questions 

covering all areas of study.  Students may access 

approved technology and a bound reference of 

notes.  (30% of the study score) 

Exam 2 (1.5 hours) written response questions. 

Students may access approved technology and a 

bound reference of notes.  (30% of the study score) 

 

 
 

 

MATHEMATICAL 

METHODS 
 

RECOMMENDED:  Units 1 &2 Mathematical 

Methods and Unit 1&2 General Mathematics A are 

highly recommended.   

 

CONTENT: Algebra, number and structure, 

functions and graphs, calculus and probability and 

statistics. 

 

OUTCOMES: 

1.  Ability to define and explain key terms and 

concepts and apply them to solve a range of 

mathematical routines and procedures. 

2.  Ability to use mathematical concepts, models 

and techniques in a range of non-routine contexts, 

including situations with some open-ended aspects 

requiring investigative, modelling or problem-

solving techniques. 

3.  Ability to select and appropriately use 

technology to develop mathematical ideas, produce 

results and carry out analysis in a variety of 

situations.  

 

MATHEMATICAL METHODS 

ASSESSMENT: 

School based assessment: 

Unit 3 Application Task (20% of the study score) 

Unit 4 Two modelling and problem-solving tasks 

(20% of the study score) 

External Assessment:  

Two exams covering all areas of study in the 

course.  

Exam 1 (1 Hour) short answer and some extended 

questions.  No technology or notes. (20% of the 

study score) 

Exam 2 (2hours) multiple choice and extended 

answer questions with approved technology and a 

bound reference of notes.  (40% of the study score) 
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SPECIALIST 

MATHEMATICS 
RECOMMENDED:  Units 1 &2 Mathematical 

Methods and Unit 1&2 Specialist Mathematics are 

highly recommended.  Concurrent or previous 

completion of Mathematical Methods 3 & 4 is 

required. 

 

CONTENT: Discrete mathematics, functions 

relations and graphs, algebra, number and structure, 

space and measurement, calculus and probability 

and statistics. 

 

OUTCOMES: 

1.  Ability to define and explain key terms and 

concepts and apply them to solve a range of 

mathematical routines and procedures. 

2.  Ability to use mathematical concepts, models 

and techniques in a range of non-routine contexts, 

including situations with some open-ended aspects 

requiring investigative, modelling or problem-

solving techniques. 

3.  Ability to select and appropriately use 

technology to develop mathematical ideas, produce 

results and carry out analysis in a variety of 

situations. 

 

ASSESSMENT: 

School based assessment: 

Unit 3 Application Task (20% of the study score) 

Unit 4 Two modelling and problem-solving tasks 

(20% of the study score) 

External Assessment: Two exams covering all 

areas of study in the course. 

Exam 1 (1 Hour) short answer and some extended 

questions.  No technology or notes. (20% of the 

study score) 

Exam 2 (2hours) multiple choice and extended 

answer questions with approved technology and a 

bound reference of notes.  (40% of the study score) 

 
 

 

 

 
 
 
 

All students undertaking a 

VCE mathematics course are 

required to have a Ti-inspire 

CAS CX11 calculator 
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V C E  S C I E N C E  

U N I T S  
 

V C E  B I O L O G Y  
 

BIO1 BIOLOGY Unit 1  

How do organisms regulate their 

functions?  
 

CONTENT   

  

In this unit, students examine the nature of a 

cell, its structures, and its roles. Students focus 

on cell growth, replacement, and 

death. Students 'also look at the role of stem 

cells in development of a human being, and 

their potential use in medical therapies is 

considered. Following this students’ look at 

how cells become organized and ordered into 

various biological systems (such as the 

digestive, endocrine, and excretory systems) 

and then how these systems are maintained and 

operated through mechanisms of homeostasis. 

Throughout Unit 1 Biology students will learn 

about and hone their key science skills to enable 

them to conduct meaningful practical 

experiments and research.  

Unit 1 Biology is strongly recommended for 

Units 3 and 4 Biology.  

ASSESSMENT  
  

Students undertake two assessments over the 

semester, ranging from a case study analysis, a 

bioinformatics exercise, a report of a 

laboratory or fieldwork activity or a scientific 

poster as well as a mid-year exam.   

  

 

BIO2 BIOLOGY Unit 2  

How does inheritance impact on 

diversity?  
 

CONTENT   

Students learn about genetic inheritance and the 

role of DNA and chromosomes in passing on 

traits and characteristics. Students learn the 

process of meiosis to illustrate how genetic 

information is passed on and why traits can be 

so varied. Students then use this information to 

predict the outcome of different genetic crosses 

and determine the nature of heritable traits 

through pedigree analysis. Students also study 

different Structural, physiological, and 

behavioural adaptations that enhance an 

organism’s survival and interdependences 

between species is explored. Students consider 

the contributions of Aboriginal and Torres 

Strait Islander knowledge and perspectives in 

understanding the survival of organisms in 

Australian ecosystems. Finally, students learn 

and debate the bioethical nature of 

experimentation and research, such as cloning, 

within different biological fields   
 

ASSESSMENT  
Students undertake two assessments over the 

semester, ranging from a media analysis of 

two or more media sources, a modelling or 

simulation activity or analysis of primary or 

secondary data derived from experimentation. 

There is also a student-directed research 

investigation into a contemporary ethical issue 

is to be undertaken. The investigation relates 

to the application of genetic knowledge, 

reproductive science, inheritance or 

adaptations and interdependencies beneficial 

for survival. And finally an end of year exam.   

 

BIO3 BIOLOGY UNIT 3  

Unit 3: How do cells maintain 

life?  
  

PRE-REQUISITES:   

Unit 1 and Unit 2 Biology are strongly 

recommended.  

  

CONTENT:  
  

In the first Area of Study for Unit 3 students 

further their understanding of if DNA as a 

carrier of genetic information. Students learn 

how DNA can be transcribed and translated 

from simple code into proteins and enzymes 

that functionally form an organism and power 

its cellular processes. Students explore the 
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processes of DNA manipulation and DNA 

technology commonly used, such as; PCR 

tests, Gel electrophoresis DNA fingerprinting 

and how bacteria undergo gene splicing to 

produce functional insulin for medical use. 

Extending from this, students are introduced to 

the processes used to create Genetically 

Modified Organisms and Transgenic 

organisms such as GMO agricultural crops and 

biofuels. Students also learn about the newest 

and most innovative technology in gene 

engineering, the CRISPR CAS9 complex and 

begin to debate the bioethical considerations 

and complications.  

  

In the second Area of Study for Unit 3 

students develop their understanding of 

biochemical pathways and use practical 

experimentation to observe and learn about the 

processes of photosynthesis, including 

specialised plants that have adapted to 

photosynthesise in hot and arid 

environments and the process of cellular 

respiration, the functional reason organisms 

live, breathe and convert food into energy. 

This also extends into lactic acid fermentation 

and alcohol fermentation as we look at how 

organism respond to cellular respiration 

without the presence of oxygen. Students 

continue to develop and utilise their key 

science skills to conduct, understand and 

evaluate practical experiments and field 

research to further understand the importance 

and implications of good experimentation and 

research skills.   

  

ASSESSMENT  
1. Students complete two school assessed 

coursework assessments.   

 

 

                

BIO4 BIOLOGY UNIT 4  

Unit 4:   

How does life change and respond 

to challenges over time?  
In the first Area of Study for unit 4, students 

explore and discover the wonderful and 

intricate nature of the human immune system. 

Students learn about disease and its spread, and 

the diverse types of pathogens that cause 

disease. Students learn about the cells and 

processes that help us to fight these pathogens 

and cope with disease. Students learn the 

methods of acquiring immunity, both passive 

and active, natural, and artificial. How disease 

emerges and spreads, how society combats the 

spread of disease and how diseases can re-

emerge. There is a special focus on the 

introduction of disease in Australia and how the 

first peoples were able to develop methods to 

combat disease. Finally, students learn how the 

properties of our immune system is used to help 

treat disease through immunotherapy.  

  

In the second Area of Study students unpack the 

evolutionary biology based on the 

accumulation of evidence (fossil records, 

carbon dating etc.) we have acquired over time. 

Students investigate the impact of chance 

events on a population’s gene pool, evidence 

for relatedness between species and change in 

life forms over time using evidence from 

palaeontology, structural morphology, 

molecular homology, and comparative 

genomics.  

  

ASSESSMENT  
1. Students complete two school assessed 

coursework assessments.  
  

2. Students complete a student-designed 

and student-conducted scientific 

investigation which relates to key 

scientific knowledge studied in Unit 3 and 

4.  

3. Students complete an end of year 

exam.  
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V C E  C H E M I S T R Y  

CHE1 CHEMISTRY UNIT 1 
How can the diversity of materials 
be explained? 

CONTENT:  The development and use of 

materials for specific purposes is an important 

human endeavour. In this unit students 

investigate the chemical structures and 

properties of a range of materials, including 

covalent compounds, metals, ionic compounds 

and polymers. They are introduced to ways that 

chemical quantities are measured. They 

consider how manufacturing innovations lead 

to more sustainable products being produced 

for society through the use of renewable raw 

materials and a transition from a linear 

economy towards a circular economy. 

 

 

ASSESSMENT: Laboratory work, 

quantitative exercises, reports of a practical 

investigation, comparison of chemical 

concepts, modelling, tests and exam & 

scientific poster. 

 

 

 
 
 
 
CHE2 CHEMISTRY Unit 2 
How do chemical reactions shape 
the natural world? 

 

PRE-REQUISITES:   

Unit 1 Chemistry is strongly recommended. 

 

CONTENT:  Society is dependent on the work 

of chemists to analyse the materials and 

products in everyday use. In this unit students 

analyse and compare different substances 

dissolved in water and the gases that may be 

produced in chemical reactions. They explore 

applications of acid-base and redox reactions in 

society. 

Students conduct practical investigations 

involving the specific heat capacity of water, 

acid-base and redox reactions, solubility, molar 

volume of a gas, volumetric analysis, and the 

use of a calibration curve. 

A student-adapted or student-designed 

scientific investigation is undertaken in Area of 

Study 3. The investigation involves the 

generation of primary data and is related to the 

production of gases, acid-base or redox 

reactions, or the analysis of substances in water.  

 

 

 

 

 

 

 

 

 

 

ASSESSMENT:  Laboratory work, 

quantitative exercises, reports of a practical 

investigation, comparison of chemical 

concepts, modelling, tests and exam & 

scientific poster. 

CHE3 CHEMISTRY UNIT 3 
How can chemical processes be 
designed to optimize efficiency? 

 
PRE-REQUISITES:  Units 1 & 2 Chemistry 

are strongly recommended. 

 

CONTENT: 

Students compare and evaluate different 

chemical energy resources, including fossil 

fuels, biofuels, galvanic cells and fuel cells.  

They investigate the combustion of fuels, 

including energy transformations involved, the 

use of stoichiometry to calculate the amounts 

of reactants and products involved in the 

reactions and energy released. 
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Students will analyse manufacturing processes 

with references to factors that influence their 

reaction rates and extent.  They will learn to 

predict and explain conditions that will 

improve the efficiency and percentage yield of 

chemical processes. 

CHE4 CHEMISTRY UNIT 4 
How are organic compounds 
categorized, analysed and used? 

CONTENT:  

Students study the ways in which organic 

structures are represented and named.  They 

process data from instrumental analysis of 

organic compounds to confirm or deduce 

organic structures, and perform volumetric 

analyses to determine the concentrations of 

organic chemicals in mixtures. 

Students will investigate key food molecules 

through an exploration of their chemical 

structures, the hydrolytic reactions in which 

they are broken down and condensation 

reactions in which they are rebuilt to form new 

molecules. 

ASSESSMENT FOR UNIT 3 & 4: 

Assessment tasks may include analysis and 

evaluation of stimulus material, a report on a 

laboratory investigation, a comparison of two 

electricity-generating cells or food molecules, 

a reflective journal related to selected activities 

or in response to an issue, media analysis, an 

analysis of an unfamiliar chemical 

manufacturing process or electrolytical cell, a 

report of a student investigation, a graphic 

organiser illustrating a chemical process or a 

response to a set of structured questions. 

A practical investigation related to energy 

and/or food is undertaken in either Unit 3 or in 

Unit 4 and presented in a scientific poster 

format. 

 

 

School-assessed Coursework in Unit 3 will 

contribute to 16%, 24% in Unit 4 and the exam 

shall contribute 60% of final assessment. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

V C E  P H Y S I C S  
 

PHY1 PHYSICS Unit 1 
How is Energy useful to Society? 

 

CONTENT:  Model, investigate and evaluate 

the wave-like nature of light, thermal energy 

and the emission and absorption of light by 

matter.  To explain, apply and evaluate nuclear 

radiation, radioactive decay and nuclear energy. 

Investigate and apply a basic DC circuit model 

to simple battery-operated devices and 

household electrical systems, apply 

mathematical models to analyse circuits, and 

describe the safe and effective use of electricity 

by individuals and the community. 

 

ASSESSMENT: Satisfactory completion is 

based on demonstrated achievement of the set 

outcomes in the assessment tasks which could 

include short reports, oral, poster or 

multimedia presentations; demonstrations; 

practical work, including written reports; tests 

and exam. 

 

 

               

PHY2 PHYSICS Unit 2 
How does Physics help us 
understand the World? 

CONTENT:  

Describe and analyse graphically, numerically 

and algebraically the energy and motion of an 

object, using specific physics terminology and 

conventions. They consider the effects of 

balanced and unbalanced forces on motion and 
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investigate the translational and rotational 

forces on static structures. They select from 

eighteen options, explore the related physics 

and use this physics. 

Students design and undertake investigations 

involving at least one independent, continuous 

variable. A student-designed practical 

investigation related to content drawn from 

Area of Study 1 and/or Area of Study 2 is 

undertaken in Area of Study 3. 

ASSESSMENT: Satisfactory completion is 

based on demonstrated achievement of the set 

outcomes in the assessment tasks which could 

include short reports, oral, poster or 

multimedia presentations; demonstrations; 

practical work, including written reports; tests 

and exam. 

 

 
 

PHY3 PHYSICS UNIT 3 

How do fields explain motion and 

electricity? 
 

PREREQUISITES: Units 1 & 2 Physics are 

strongly recommended. 

 

CONTENT:  

Area of Study 1: How do things move without 

contact? 

Area of Study 2: How are fields used to move 

electrical energy? 

Area of Study 3: How fast can things go? 

 

ASSESSMENT: Satisfactory completion is 

based on demonstrated achievement of the set 

outcomes in the following school assessed 

coursework (21% of final assessment  

including detailed study): a combination of the 

following tasks: plan and report of student 

designed practical investigation, a written 

report, a report in multimedia format, a test, 

data analysis or a written response to a media 

item. Practical work, including summary 

reports. 

 

PHY4 PHYSICS UNIT 4 

How can two contradictory 

models explain both light and 

matter? 
 

CONTENT:  

Area of study 1: How can waves explain the 

behaviour of light? 

Area of Study 2: How are light and matter 

similar? 

Area of Study 3: Practical Investigation. 

 

ASSESSMENT: Satisfactory completion is 

based on demonstrated achievement of the set 

outcomes in the following school assessed 

coursework (19% of final assessment ): a 

combination of the following tasks: plan and 

report of student designed practical 

investigation, a written report, a report in 

multimedia format, a test, data analysis or a 

written response to a media item. Practical 

work, including summary reports. 

End of year exam (60% of final assessment) 

    

        

 
  

V C E  P S Y C H O L O G Y  

U N I T S  
 

PSY1 PSYCHOLOGY UNIT 1 
How are behaviour and mental 
processes shaped? 

CONTENT: In this unit students examine the 

complex nature of psychological development, 

including situations where psychological 

development may not occur as expected. They 

investigate the structure and functioning of the 

human brain and the role it plays in mental 

processes and behaviour and explore brain 

plasticity and the influence that brain damage 

may have on a person’s psychological 

functioning.  This will also include a response 

to an investigation into contemporary 
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psychological research and how science can be 

used to explore and validate psychological 

research questions 

 

ASSESSMENT: 

Assessment tasks may include an analysis and 

evaluation of an experiment or case study, a 

literature review, a media analysis, a practical 

logbook, a data analysis and a report of a 

scientific investigation, including the 

generation, analysis and evaluation of primary 

data.  

 

 
 
PSY2 PSYCHOLOGY UNIT 2  
How do internal and external 
factors influence behaviour and 
metal processes? 

CONTENT:  In this unit students evaluate the 

role social cognition plays in a person’s 

attitudes, perception of themselves and 

relationships with others. They examine the 

contribution that classical and contemporary 

research has made to the understandings of 

human perception and why individuals and 

groups behave in specific ways. Students 

investigate how perception of stimuli enables a 

person to interact with the world around them 

and how their perception of stimuli can be 

distorted. A student-adapted or student-

designed scientific investigation is undertaken 

in Area of Study 3. The investigation involves 

the generation of primary data and is related to 

internal and external factors that influence 

behaviour and mental processes.   

 

ASSESSMENT: 

Assessment tasks may include an analysis and 

evaluation of an experiment or case study, a 

literature review, a media analysis, a practical 

logbook, a data analysis and a report of a 

student-adapted or student-designed scientific 

investigation. 
 

 

 

PSY3 PSYCHOLOGY UNIT 3  

How does experience affect 

behaviour and mental processes? 
 

CONTENT:  In this unit students investigate 

the contribution that classical and 

contemporary research has made to the 

understanding of the functioning of the nervous 

system and to the understanding of biological, 

psychological and social factors that influence 

learning and memory.  

Students investigate how the human nervous 

system enables a person to interact with the 

world around them. They explore how stress 

may affect a person’s psychological 

functioning and consider stress as a 

psychobiological process, including emerging 

research into the relationship between the gut 

and the brain in psychological functioning. 

Students investigate how mechanisms of 

learning and memory lead to the acquisition of 

knowledge and the development of new and 

changed behaviours. They consider models to 

explain learning and memory as well as the 

interconnectedness of brain regions involved in 

memory. The use of mnemonics to improve 

memory is explored, including Aboriginal and 

Torres Strait Islander peoples’ use of place as a 

repository of memory.  

 

ASSESSMENT:  

1 School assessed coursework. 

 

 

 

 

PSY4 PSYCHOLOGY UNIT 4 

How is mental wellbeing 

supported and maintained? 

CONTENT: In this unit students explore the 

demand for sleep and the influences of sleep on 

mental wellbeing. They consider the biological 

mechanisms that regulate sleep and the 

relationship between rapid eye movement 

(REM) and non-rapid eye movement (NREM) 

sleep across the life span. They also study the 

impact that changes to a person’s sleep-wake 
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cycle and sleep hygiene have on a person’s 

psychological functioning and consider the 

contribution that classical and contemporary 

research has made to the understanding of 

sleep.  

Students consider ways in which mental 

wellbeing may be defined and conceptualised, 

including social and emotional wellbeing 

(SEWB) as a multidimensional and holistic 

framework to wellbeing. They explore the 

concept of mental wellbeing as a continuum 

and apply a biopsychosocial approach, as a 

scientific model, to understand specific phobia. 

They explore how mental wellbeing can be 

supported by considering the importance of 

biopsychosocial protective factors and cultural 

determinants as integral to the wellbeing of 

Aboriginal and Torres Strait Islander peoples.  

 

 

ASSESSMENT: 

1 School assessed coursework incl. a 

student-designed scientific investigation 

2 End of year exam. 
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V C E  C O M M E R C E  

U N I T S  
 

 

V C E  A C C O U N T I N G  
 

 

ACC1 ACCOUNTING UNIT 1:  

ROLE OF ACCOUNTING IN 

BUSINESS 
 

CONTENT:  

This unit explores the establishment of a 

business and the role of accounting in the 

determination of business success or failure. In 

this, it considers the importance of accounting 

information to stakeholders. Students analyse, 

interpret and evaluate the performance of the 

business using financial and non-financial 

information. They use these evaluations to 

make recommendations regarding the 

suitability of a business as an investment. 

 
OUTCOMES: 

On completion of this unit the student should 

be able to describe the resources required to 

establish and operate a business, select and use 

accounting, be able to identify and record 

financial data, report and explain accounting 

information for a service business, and suggest 

and apply appropriate financial and non-

financial indicators to measure business 

performance. 
 

ASSESSMENT: 

Students will be assessed using a variety of 

methods such as: 

▪ Exercises using accounting computer 

software package and applications such as 

spreadsheets to record and analyse data 

▪ A folio of exercises completed manually 

▪ Tests 

▪ Assignments and case studies 

 

 

 

 

 

 

 

 

ACC2 ACCOUNTING UNIT 2: 

ACCOUNTING & DECISION-

MAKING FOR A TRADING 

BUSINESS 
 

CONTENT:  

In this unit students develop their knowledge 

of the accounting process for sole proprietors 

operating a trading business, with a focus on 

inventory, accounts receivable, accounts 

payable and non-current assets. Students use 

manual processes and ICT, including 

spreadsheets, to prepare historical and 

budgeted accounting reports. Students analyse 

and evaluate the performance of the business 

relating to inventory, accounts receivable, 

accounts payable and non-current assets. They 

use relevant financial and other information to 

predict, budget and compare the potential 

effects of alternative strategies on the 

performance of the business. Using these 

evaluations, students develop and suggest to 

the owner strategies to improve business 

performance. 

 

OUTCOMES: 

On completion of this unit the student should 

be able to record and report for inventory, 

accounts receivable and accounts payable, 

non-current assets and depreciation, and 

discuss the effect of relevant financial and 

non-financial factors, and ethical 

considerations, on the outcome of business 

decisions. 
 

ASSESSMENT: 

Students will be assessed using a variety of 

methods such as: 

▪ Exercises using accounting computer 

software package and applications such as 

spreadsheets to record and analyse data 

▪ A folio of exercises completed manually 

▪ Tests 

▪ Assignments 

▪ Case studies 

▪ Classroom presentations 
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ACC3 ACCOUNTING UNIT 3:  

FINANCIAL ACCOUNTING FOR 

TRADING BUSINESS 

 

CONTENT:  

This unit focuses on financial accounting for a 

trading business owned by a sole proprietor, 

and highlights the role of accounting as an 

information system. Students use the double 

entry system of recording financial data and 

prepare reports using the accrual basis of 

accounting and the perpetual method of 

inventory recording. Students develop their 

understanding of the accounting processes for 

recording and reporting and consider the effect 

of decisions made on the performance of the 

business. They interpret reports and 

information presented in a variety of formats 

and suggest strategies to the owner to improve 

the performance of the business. 
 

OUTCOMES: 

1. On completion of this unit the student 

should be able to record financial data using a 

double entry system; explain the role of the 

General Journal, General Ledger and inventory 

cards in the recording process; and describe, 

discuss and analyse various aspects of the 

accounting system, including ethical 

considerations. 

 
2. On completion of this unit the student 

should be able to record transactions and 

prepare, interpret and analyse accounting 

reports for a trading business. 

 

ASSESSMENT: 

Unit 3 contributes 50% of the total assessment 

of Units 3 and 4: 

 

 

 

 

 
 

ACC4 ACCOUNTING UNIT 4:  

RECORDING, REPORTING, 

BUDGETING & 

DECISION MAKING 

 
CONTENT:  

In this unit students further develop their 

understanding of accounting for a trading 

business owned by a sole proprietor and the 

role of accounting as an information system. 

Students use the double entry system of 

recording financial data, and prepare reports 

using the accrual basis of accounting and the 

perpetual method of inventory recording. Both 

manual methods and ICT are used to record 

and report. Students extend their 

understanding of the recording and reporting 

process with the inclusion of balance day 

adjustments and alternative depreciation 

methods. They investigate both the role and 

importance of budgeting in decision-making 

for a business. They analyse and interpret 

accounting reports and graphical 

representations to evaluate the performance of 

a business. From this evaluation, students 

suggest strategies to business owners to 

improve business performance. 

 

OUTCOMES: 

1. On completion of this unit the student 

should be able to record financial data and 

balance day adjustments using a double entry 

system, report accounting information using an 

accrual-based system and evaluate the effect of 

balance day adjustments and alternative 

methods of depreciation on accounting reports. 
 

2. On completion of this unit the student 

should be able to prepare budgeted accounting 

reports and variance reports for a trading 

business using financial and other relevant 
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information, and model, analyse and discuss 

the effect of alternative strategies on the 

performance of a business. 

 

ASSESSMENT: 

Unit 4 contributes 50% of the total assessment 

of Units 3 and 4: 

▪ End-of-year Exam: 33% 

▪ School-Assessed-Coursework: 17% 

 

 

 

V C E  L E G A L  

S T U D I E S  

 

LEG1 GUILT & LIABILITY  
 

CONTENT:  

In this unit students develop an understanding 

of legal foundations, such as the different 

types and sources of law and the existence of a 

court hierarchy in Victoria. Students 

investigate key concepts of criminal law and 

civil law and apply these to actual and/or 

hypothetical scenarios to determine whether an 

accused may be found guilty of a crime, or 

liable in a civil dispute. In doing so, students 

develop an appreciation of the way in which 

legal principles and information are used in 

making reasoned judgments and conclusions 

about the culpability of an accused, and the 

liability of a party in a civil dispute. 

 

Area of Study 1:  Legal Foundations 

Area of Study 2: The presumption of 

Innocence 

Area of Study 3:  Civil Liability 

 

OUTCOMES:   

1. An ability to describe the main sources and 

types of law, and assess the effectiveness of 

laws.  

2. An ability to explain the purposes and key 

concepts of criminal law, and use legal 

reasoning to argue the criminal culpability of 

an accused based on actual and/or hypothetical 

scenarios.  

3. An ability to explain the purposes and key 

concepts of civil law, and apply legal 

reasoning to argue the liability of a party in 

civil law based on actual and/or hypothetical 

scenarios. 

 

LEG2 SANCTIONS, REMEDIES 

AND RIGHTS 

 
CONTENT: 

Criminal law and civil law aim to protect the 

rights of individuals. When rights are 

infringed, a case or dispute may arise which 

needs to be determined or resolved, and 

sanctions or remedies may be imposed. This 

unit focuses on the enforcement of criminal 

law and civil law, the methods and institutions 

that may be used to determine a criminal case 

or resolve a civil dispute, and the purposes and 

types of sanctions and remedies and their 

effectiveness. 

Area of Study 1:  Sanctions 

Area of Study 2:  Remedies 

Area of Study 3:  Rights 

 

OUTCOMES:   

1. An ability to be able to explain key 

concepts in the determination of a criminal 

case, and discuss the principles of justice in 

relation to the determination of criminal cases, 

sanctions and sentencing approaches. An 

ability to evaluate the processes for the 

resolution of civil disputes and analyse the 

capacity of these processes to achieve justice. 

2. An ability to be able to explain key 

concepts in the resolution of a civil dispute, and 

discuss the principles of justice in relation to 

the resolution of civil disputes and remedies. 

3. An ability to evaluate the ways in 

which rights are protected in Australia, 

compare this approach with that adopted by 

another country and discuss the impact of an 

Australian case on the rights of individuals and 

the legal system. 

 

LEG3 RIGHTS AND JUSTICE 

 
CONTENT: 

This unit focuses on the Victorian justice 

system, which includes the criminal and civil 

justice systems, aims to protect the rights of 

individuals and uphold the principles of 

justice: fairness, equality and access. In this 

unit students examine the methods and 

institutions in the justice system and consider 

their appropriateness in determining criminal 

cases and resolving civil disputes.  
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Area of Study 1:   Victorian Criminal Justice 

System 

Area of Study 2:   Victorian Civil Justice 

System 

 

OUTCOMES: 

1. Explain the rights of the accused and 

of victims in the criminal justice system, 

discuss the means used to determine criminal 

cases and evaluate the ability of the criminal 

justice system to achieve the principles of 

justice. 

Assessment Tasks: (50%)  a case study, 

structured questions, a test, an essay, a report 

in written or multimedia format, a folio of 

exercises. 

2. Analyse the factors to consider when 

initiating a civil claim, discuss the institutions 

and methods used to resolve civil disputes and 

evaluate the ability of the civil justice system 

to achieve the principles of justice. 

Assessment Tasks: (50%)  as above. 

 

 

 

LEG4 THE PEOPLE AND THE 

LAW 
 

CONTENT:  This unit explores Australia’s 

laws and legal system involves an 

understanding of institutions that make and 

reform our laws, and the relationship between 

the Australian people, the Australian 

Constitution and law-making bodies. In this 

unit, students explore how the Australian 

Constitution establishes the law-making 

powers of the Commonwealth and state 

parliaments, and protects the Australian people 

through structures that act as a check on 

parliament in law-making.  

Area of Study 1: The People and the 

Australian Constitution 

Area of Study 2: The People, the parliament 

and the Courts 

 

OUTCOMES: 

1. Discuss the significance of High Court 

cases involving the interpretation of the 

Australian Constitution and evaluate the ways 

in which the Australian Constitution acts as a 

check on parliament in law-making.   

Assessment: (40%)  a case study, structured 

questions, a test, an essay, a report in written 

or multimedia format, a folio of exercises. 

2. Discuss the factors that affect the 

ability of parliament and courts to make law, 

evaluate the ability of these law-makers to 

respond to the need for law reform, and 

analyse how individuals, the media and law 

reform bodies can influence a change in the 

law. (60%) as above. 

 

ASSESSMENT:  

End of year exam of 2 hours contributes 50% to 

the final assessment. 

 

 

 
 

V C E  B U S I N E S S  

M A N A G E M E N T  
 

BUS1 PLANNING A BUSINESS 

 
CONTENT: 

Area of Study 1:  The Business Idea. 

Area of Study 2:  Internal Business  

Environment and Planning 

Area of Study 3:  External Business 

Environment and Planning 

 

OUTCOMES: 

1. On completion of this unit the student 

should be able to describe a process for 

creating and developing a business idea, 

and explain how innovative and 

entrepreneurial practices can contribute to 

the national economy and social 

wellbeing. 

2. On completion of this unit the student 

should be able to describe the internal 

business environment and analyse how 
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factors from within it may affect business 

planning. 

3. On completion of this unit the student 

should be able to describe the external 

environment of a business and explain how 

the macro and operating factors within it 

may affect business planning. 

 

 

 

 

 

ASSESSMENT:  

Students will demonstrate achievement of the 

outcomes.   

Assessment tasks could include: case study 

analysis, business research report, development 

of a marketing plan, interview and report of 

contact with business, business simulation 

exercise, essay, test, business survey and 

analyses, school-based short term business 

activity. 

 

BUS2 ESTABLISHING A 

BUSINESS 
 

CONTENT: 

Area of Study 1:  Legal requirements and 

financial considerations. 

Area of Study 2:  Marketing a business. 

Area of Study 3:  Staffing a business. 

 

OUTCOMES: 

1. On completion of this unit the student 

should be able to outline the key legal 

requirements and financial record-keeping 

considerations when establishing a 

business, and explain the importance of 

establishing effective policies and 

procedures to achieve compliance with 

these requirements.  

2. On completion of this unit the student 

should be able to explain how 

establishing a customer base and a 

marketing presence supports the 

achievement of business objectives, 

analyse effective marketing and public 

relations strategies and apply these 

strategies to business-related case 

studies. 

3. On completion of this unit the student 

should be able to discuss the importance of 

staff to a business, discuss the staffing 

needs for a business, and evaluate staff-

management strategies from both an 

employer and staff perspective. 

 

 

ASSESSMENT:  

Students will demonstrate achievement of the 

outcomes.   

Assessment tasks could include: case study 

analysis, business research report, development 

of a marketing plan, interview and report of 

contact with business, business simulation 

exercise, essay, test, business survey and 

analyses, school-based short term business 

activity. 

 

BUS3 MANAGING A BUSINESS 

 
CONTENT:  

Area of Study 1:  Business Foundations. 

Area of Study 2:  Human Resource 

Management 

Area of Study 3: Operations Management. 

 

OUTCOMES: 

1. On completion of this unit the student 

should be able to analyse the key 

characteristics of businesses, their 

stakeholders, management styles and 

skills, and corporate culture.  

2. On completion of this unit the student 

should be able to explain theories of 

motivation and apply them to a range of 

contexts, and analyse and evaluate 

strategies related to the management of 

employees. 

3. On completion of this unit the student 

should be able to analyse the 

relationship between business 

objectives and operations management, 

and propose and evaluate strategies to 

improve the efficiency and 

effectiveness of business operations. 
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ASSESSMENT:  

is based on a decision that a student has 

demonstrated achievement of the set outcomes. 

It will be carried out through methods such as 

case studies, structured questions, essays, 

reports and a media analyses. 

 

 

BUS4 TRANSFORMING A 

BUSINESS 

 
CONTENT:  

Area of Study 1:  Reviewing performance – the 

need for change. 

Area of Study 2:  Implementing change. 

 

OUTCOMES: 

1. On completion of this unit the student 

should be able to explain the way business 

change may come about, analyse why 

managers may take a proactive or reactive 

approach to change, use key performance 

indicators to analyse the performance of a 

business, explain the driving and 

restraining forces for change, and evaluate 

management strategies to position a 

business for the future. 

2. On completion of this unit the student 

should be able to discuss the 

importance of effective management 

strategies and leadership in relation to 

change, evaluate the effectiveness of a 

variety of strategies used by managers 

to implement change, and discuss the 

effect of change on the stakeholders of 

a business. 

 

ASSESSMENT: 

 

is based on a decision that a student has 

demonstrated achievement of the set outcomes. 

It will be carried out through methods such as 

case studies, structured questions, essays, 

reports and a media analyses. 

 

 

VCE SOCIAL 

EDUCATION UNITS 

 

V C E  H I S T O R Y  

U N I T S  
 

HIS1 CHANGE AND CONFLICT 
 

CONTENT:     In Unit 1 History students 

explore the nature of political, social and 

cultural change in the period between the 

world wars.   

Students explore the events, ideologies and 

movements of the period after World War 

One; the emergence of conflict; and the 

causes of World War Two. They investigate 

the impact of the treaties which ended the 

Great War and which redrew the map of 

Europe and broke up the former empires of 

the defeated nations. They consider the 

aims, achievements and limitations of the 

League of Nations, along with the rise to 

power of Hitler and the Nazi Party. 

Students focus on the social life and 

cultural expression in the 1920s and 1930s 

and their relation to the technological, 

political and economic changes of the 

period. Students explore particular forms 

of cultural expression from the period in 

Germany. 

The rise to power of Hitler and the Nazis, 

followed by the persecution of the Jews 

and the Holocaust, will be the major focus 

of this course. 
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OUTCOMES:     On completion of this 

unit the student should be able to: 

• explain how significant events, 

ideologies and individuals 

contributed to political and 

economic changes in the first half of 

the 20th century, and analyse how 

these contributed to the causes of 

World War Two. 

• explain patterns of social and 

cultural change in everyday life in 

the first half of the twentieth 

century, and analyse the conditions 

which influenced these changes. 

 

ASSESSMENT:     Assessment tasks over 

Units 1 and 2 will include the following: 

• a historical inquiry 

• an analysis of primary sources 

• an analysis of historical 

interpretations 

• an essay. 

 

 
 

 

HIS2 THE CHANGING WORLD 

ORDER 
 

CONTENT:     In Unit 2 students explore 

the Civil Rights Movement in the United 

States, and also the nature and impact of 

the Cold War, focusing on the challenges 

and changes to existing political, economic 

and social arrangements in the second half 

of the twentieth century.   

As part of the study of the African-

American Civil Rights Movement, students 

will examine topics such as the Ku Klux 

Klan, racial discrimination, the civil rights 

movement and violence of the 1950s and 

1960s, Martin Luther King, Malcolm X, the 

1992 LA riots and the OJ Simpson trial.  

The movie Mississippi Burning will be a 

focus of the course. 

Students will also focus on causes and 

consequences of the Cold War; the 

competing ideologies that underpinned 

events, the effects on people, groups and 

nations, and the reasons for the end of this 

sustained period of ideological conflict. 

Students focus on the ways in which 

traditional ideas, values and political 

systems were challenged and changed by 

individuals and groups in a range of 

contexts during the period 1945 to 2000. 

Students explore the causes of significant 

political and social events and movements, 

and their consequences for nations and 

people.  Major topics studied will include 

the Cuban Missile Crisis, the Vietnam 

War, and the Berlin Wall. 

 

 
 

OUTCOMES:     On completion of this 

unit the student should be able to: 

• explain the causes of the Cold War 

and analyse its consequences on 

nations and people. 

• explain the challenges to social, 

political and/or economic structures 

of power and evaluate the extent to 

which continuity and change 

occurred. 

 

ASSESSMENT:     Assessment tasks over 

Units 1 and 2 will include the following: 
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• a historical inquiry 

• an analysis of primary sources 

• an analysis of historical 

interpretations 

• an essay. 

 

  
 

 

HIS3 REVOLUTIONS 
 

Please note:  Boort District School usually 

offers the French and Russian Revolutions 

at Unit 3/4 level.  Previously, however, due 

to student interest, the American 

Revolution was covered, and this could be 

the case again (along with one of France 

and Russia), if student interest warranted 

it.   

 

 
 

CONTENT: In Area of Study One 

students analyse the long-term causes and 

short-term triggers of the French 

Revolution in the 1774-1789 period. They 

evaluate how revolutionary outbreaks are 

caused by the interplay of significant 

events, ideas, individuals and popular 

movements and assess how these were 

directly or indirectly influenced by the 

social, political, economic and cultural 

conditions.  Events such as the Storming of 

the Bastille and the Peasant Revolt will 

provide a strong focus. 

Students then analyse the consequences of 

the revolution and evaluate the extent to 

which it brought change to society. The 

success of the revolution was not 

inevitable; therefore, students analyse the 

significant challenges that confronted the 

new regime after the initial outbreak of 

revolution. Furthermore, they evaluate the 

success of the new regime’s responses to 

these challenges and the extent to which 

the consequences of revolution resulted in 

dramatic and wide reaching social, 

political, economic and cultural change, 

progress or decline. The 1789-1795 period 

will be the focus of Area of Study Two. 

Students will cover issues and events such 

as government by terror, the execution of 

the royals, and the revolutionary wars.     

 

OUTCOMES:     On completion of the unit 

the student should be able to: 

• analyse the causes of revolution, 

and evaluate the contribution of 

significant events, ideas, 

individuals and popular 

movements.  

• analyse the consequences of 

revolution and evaluate the extent 

of continuity and change in the 

post-revolutionary society. 

 
ASSESSMENT:     School-assessed 

coursework for Unit 3 will contribute 25% to 

the final assessment.  An end-of-year 

examination for Units 3 and 4 will contribute 

50% to the final assessment.  Assessment tasks 

will be two of the following: 

• a historical inquiry 

• an analysis of primary sources 

• an evaluation of historical 

interpretations 

• an essay. 
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HIS4 REVOLUTIONS 
 

CONTENT: In Area of Study One 

students analyse the long-term causes and 

short-term triggers of the Russian 

Revolution in the 1896-1917 period. They 

evaluate how revolutionary outbreaks are 

caused by the interplay of significant 

events, ideas, individuals and popular 

movements and assess how these were 

directly or indirectly influenced by the 

social, political, economic and cultural 

conditions.  Events such as the Bloody 

Sunday Massacre and the impact of World 

War I on Russia will provide a strong focus. 
Students then analyse the consequences of 

the revolution and evaluate the extent to 

which it brought change to society. The 

success of the revolution was not 

inevitable; therefore, students analyse the 

significant challenges that confronted the 

new regime after the initial outbreak of 

revolution. Furthermore, they evaluate the 

success of the new regime’s responses to 

these challenges and the extent to which 

the consequences of revolution resulted in 

dramatic and wide reaching social, 

political, economic and cultural change, 

progress or decline. The 1917-1927 period 

will be the focus of Area of Study Two. 

Students will cover issues and events such 

as the seizure of power by Lenin and the 

Bolsheviks, the implementation of 

communism, the execution of the royals, 

and civil war in Russia 

 

OUTCOMES:     On completion of the unit 

the student should be able to: 

• analyse the causes of revolution, 

and evaluate the contribution of 

significant events, ideas, 

individuals and popular 

movements.  

• analyse the consequences of 

revolution and evaluate the extent 

of continuity and change in the 

post-revolutionary society. 
 

ASSESSMENT:     School-assessed 

coursework for Unit 4 will contribute 25% to 

the final assessment.  An end-of-year 

examination for Units 3 and 4 will contribute 

50% to the final assessment.  Assessment tasks 

will be two of the following: 

• a historical inquiry 

• an analysis of primary sources 

• an evaluation of historical 

interpretations 

• an essay. 
 

 
 

 

V C E  G E O G R A P H Y   
 

GEO1 HAZARDS AND 

DISASTERS 
 

CONTENT:     In this unit students 

undertake an overview of hazards before 

investigating two contrasting types of 

hazards and the responses to them by 

people. 

In Area of Study One students examine 

hazards and hazard events before engaging 

in a study of several specific hazards at a 

range of scales. They study two different 

types of hazards in depth, for example, 

geological hazards such as volcanoes, 

earthquakes, tsunamis and landslides, and 

hydro-meteorological hazards such as 

hurricanes, floods and bushfires. 

In Area of Study Two students explore the 

nature and effectiveness of specific 

measures such as prediction and warning 

programs, community preparedness and 

land use planning, as well as actions taken 

after hazards become harmful and 

destructive disasters.   

Students will complete a fieldwork report, 

travelling to Marysville and Kinglake to 

study the effects of and recovery from the 

2009 Black Saturday bushfires. 
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OUTCOMES:     On completion of this 

unit the student should be able to: 

• analyse the nature of hazards and the 

impacts of hazard events at a range of 

scales. 

• analyse and evaluate the nature, 

purpose and effectiveness of a range of 

responses to selected hazards and 

disasters. 
 

ASSESSMENT:     Assessment tasks for 

this unit will include: 

• a fieldwork report of approximately 

1500–2000 words 

and at least one of: 

• structured questions 

• a case study 

• a report 

• a folio of exercises. 

 

  
 

 

GEO2 TOURISM: ISSUES AND 

CHALLENGES 
 

CONTENT:     In this unit students 

investigate the characteristics of tourism, 

with particular emphasis on where it has 

developed, its various forms, how it has 

changed and continues to change and its 

impacts on people, places and 

environments. They select contrasting 

examples of tourism from within Australia 

and elsewhere in the world to support their 

investigations. 

In Area of Study One students examine the 

characteristics of tourism, the location and 

distribution of different types of tourism 

and tourist destinations and the factors 

affecting different types of tourism. 

Students support this investigation with 

contrasting examples from within 

Australia and elsewhere in the world.  

 

 
 

They investigate in detail at least one 

tourism location using appropriate 

fieldwork techniques, and one other 

location elsewhere in the world. 

In Area of Study Two students explore the 

environmental, economic and socio-

cultural impacts of different types of 

tourism. They investigate at least one 

tourism location, using appropriate 

fieldwork techniques, and another 

elsewhere in the world. Students evaluate 

the effectiveness of measures taken to 

enhance the positive impacts and/or to 

minimise the negative impacts at these 

locations. 

Students will have the opportunity to study 

locations such as Tropical North 

Queensland, Italy, Vietnam, Russia, 

Malaysia, and Melbourne’s sports and 

entertainment precinct (or alternative 

tourist destinations within 

Melbourne/Victoria, depending on student 

interest). 

 

OUTCOMES:     On completion of this 

unit the student should be able to: 

• describe and explain the nature of 

tourism at a range of scales. 

• analyse and explain the impacts of 

tourism on people, places and 

environments and evaluate the 

effectiveness of strategies for 

managing tourism. 
 

ASSESSMENT:     Assessment tasks for 

this unit will include: 

• a fieldwork report of approximately 

1500–2000 words 

and at least one of: 
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• structured questions 

• a case study 

• a report 

• a folio of exercises. 

 

GEO3 CHANGING THE LAND 
 

CONTENT:     This unit focuses on two 

investigations of geographical change: 

change to land cover and change to land 

use. Land cover includes biomes such as 

forest, grassland, tundra and wetlands, as 

well as land covered by ice and water. 

Students investigate three major processes 

that are changing land cover in many 

regions of the world: 

• deforestation 

• desertification, and 

• melting glaciers and ice sheets. 

Students investigate the distribution and 

causes of these three processes. They 

select one location for each of the three 

processes to develop a greater 

understanding of the changes to land cover 

produced by these processes, the impacts 

of these changes and responses to these 

changes at different scales. 

At a local scale students investigate land 

use change using appropriate fieldwork 

techniques and secondary sources. They 

investigate the scale of change, the reasons 

for change and the impacts of change.  In 

recent years, the focus of this fieldwork 

has been the major changes in 

Melbourne’s Docklands. 
 

 
 

OUTCOMES:     On completion of this 

unit the student should be able to: 

• analyse processes that result in 

changes to land cover and evaluate 

the impacts and responses resulting 

from these. changes. 

• analyse land use change and 

evaluate its impacts. 

 

ASSESSMENT:     School-assessed 

coursework will contribute 25% to the final 

assessment for Units 3 & 4.  The level of 

achievement for Units 3 & 4 is also assessed by 

an end-of-year examination, which will 

contribute 50% to the final assessment.  School-

assessed coursework will include: 

• Structured questions 

• Fieldwork report 

• Analysis of geographic data 

 

GEO4 HUMAN POPULATION – 

TRENDS AND ISSUES 
 

CONTENT:     In this unit students 

investigate the geography of human 

populations. They explore the patterns of 

population change, movement and 

distribution, and how governments, 

organisations and individuals have 

responded to those changes in different 

parts of the world. 

Students study population dynamics before 

undertaking an investigation into two 

significant population trends arising in 

different parts of the world. They examine 

the dynamics of populations and their 

economic, social, political and 

environmental impacts on people and 

places.  Students will have the opportunity 

to focus on population change in countries 

such as China, the USA, Japan, Germany, 

Bangladesh, Saudi Arabia, Singapore and 

Australia. 
 

OUTCOMES:     On completion of this 

unit the student should be able to: 

• analyse and discuss population 

dynamics on a global scale. 

• analyse the nature of significant 

population issues and challenges in 

selected countries and evaluate 

strategies in response to these. 

                                     

http://www.phillipmartin.info/clipart/science_ice_berg.htm
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ASSESSMENT:     School-assessed 

coursework will contribute 25% to the final 

assessment for Units 3 & 4.  The level of 

achievement for Units 3 & 4 is also assessed 

by an end-of-year examination, which will 

contribute 50% to the final assessment.  

School-assessed coursework will include: 

• Analysis of geographic data 

• Structured questions 

 

 

 

   

VCE GLOBAL 

POLITICS  
 

POL1 GLOBAL POLITICS 

UNIT 1 – IDEAS, ACTORS AND 

POWER 
 

 
 

CONTENT:     In this unit students are 

introduced to the key ideas relating to the 

exercise of political power. They explore 

how these ideas shape political systems and 

in particular the characteristics of 

liberalism. They consider the nature of 

power in Australian democracy and in a 

non-democratic political system (China). 

They also explore the nature and influence 

of key political actors in Australia: political 

parties, interest groups and the media. All 

these forms of participation in Australian 

democracy influence the political agenda. 

Countries studied will include: Australia, 

China, the United States of America, 

Turkey, North Korea and Russia. 

 

OUTCOMES:     On completion of this 

unit students should be able to: 

• identify and explain key ideas relating 

to the exercise of political power, and 

analyse and evaluate different 

approaches to governmental power by 

comparing Australian democracy with a 

non-democratic political system. 

• analyse the roles and functions of 

political parties, interest groups and the 

media and their influence on 

participation in Australian politics. 

 

ASSESSMENT:     Assessment tasks for 

this unit may include: 

• Multimedia presentations 

• Case studies 

• Essays 

• Reports 

• Short-answer questions 

• Extended responses 
 

 
 

POL2 GLOBAL POLITICS 

UNIT 2 – GLOBAL 

CONNECTIONS 
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CONTENT:     This unit introduces 

students to the global community and the 

global actors that are part of this 

community. In Area of Study 1 students 

explore the myriad ways lives have been 

affected by the increased 

interconnectedness – the global links – of 

the world through the process of 

globalisation. In Area of Study 2, students 

consider the extent to which global actors 

cooperate and share visions and goals as 

part of the global community. They 

investigate the ability of the global 

community to manage areas of global 

cooperation and to respond to issues of 

global conflict and instability. 

Topics studied will include: armed conflict; 

terrorism; the environment; people 

movement; human rights; and border 

disputes. 

Countries studied will include: Australia, 

China, the United States of America, 

Turkey, North Korea and Russia. 

OUTCOMES:     On completion of this 

unit students should be able to: 

• identify and analyse the social, political 

and economic interconnections created 

by globalisation and evaluate 

Australia’s participation in the global 

community. 

• describe and analyse the extent to which 

global actors can effectively manage 

cooperation, conflict and instability in 

relation to selected case studies.  

• ASSESSMENT:     Assessment tasks 

for this unit may include: 

• Multimedia presentations 

• Case studies 

• Essays 

• Reports 

• Short-answer questions 

• Extended responses 

 

POL3 GLOBAL POLITICS 

UNIT 3 – GLOBAL ACTORS 
 

 
 

CONTENT:     In this unit students 

investigate the key global actors of 

contemporary global politics. They use 

evidence to analyse the key global actors 

and their aims, roles and power. They 

develop an understanding of the key actors 

through an in-depth examination of the 

concepts of national interests and power as 

they relate to the state, and the way in 

which one Asia-Pacific state (United States 

of America) uses power to achieve its 

objectives.  

Topics studied will include: the United 

Nations; the International Monetary Fund; 

the International Criminal Court; global 

actors such as Shell, Al Qaeda and 

Amnesty International; the United States of 

America; North Korea; war; terrorism; 

trade; and Brexit.  

 

OUTCOMES:     On completion of this 

unit students should be able to: 

• evaluate the power of key global actors 

and assess the extent to which they 

achieve their aims and are able to 

challenge state sovereignty.  

• analyse and evaluate the effectiveness 

of the use of various types of power by 

a specific Asia-Pacific state in pursuit 

of its national interests. 

 

ASSESSMENT:     School-assessed 

coursework will contribute 50% to the final 

assessment.  Assessment tasks will include 

two of the following: 

• Multimedia presentations 

• Case studies 

• Essays 

• Reports 

• Short-answer questions 
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• Extended responses 

Level of achievement for Units 3 and 4 is 

also assessed by an end-of-year 

examination, which will contribute 50% to 

the final assessment. 
 

 
 

POL4 GLOBAL POLITICS 

UNIT 4 – GLOBAL 

CHALLENGES 
 

CONTENT:     In this unit students 

investigate key global challenges facing the 

international community in the 21st 

century. They examine and analyse the 

debates surrounding two ethical issues that 

are underpinned by international law. They 

then evaluate the effectiveness of responses 

to these issues. Students also explore the 

context and causes of global crises and 

consider the varying effectiveness of 

responses and challenges to resolving them. 

 

OUTCOMES:     On completion of this 

unit students should be able to: 

• analyse the debates relating to two 

global ethical issues, and evaluate the 

effectiveness of global actors’ 

responses to these issues. 

• analyse two contemporary global crises 

and evaluate the effectiveness of global 

actors’ responses to these. 

• Topics studied will include: people 

movement (with a focus on Syria, 

Africa, Europe, the United States of 

America and the Rohingya people); 

arms control; armed conflict; and 

terrorism. 

 

 
 

ASSESSMENT:  School-

assessed coursework will contribute 50% to 

the final assessment.  Assessment tasks will 

include two of the following: 

• Multimedia presentations 

• Case studies 

• Essays 

• Reports 

• Short-answer questions 

• Extended responses 

Level of achievement for Units 3 and 4 is 

also assessed by an end-of-year 

examination, which will contribute 50% to 

the final assessment. 
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V C E  T E C H N O L O G Y  

U N I T S  

VCE AGRICULTURE AND 

HORTICULTURE STUDIES 

 

AGR1 AGRICULTURE UNIT 1: Change 

and opportunity  

 

In this unit students develop their understanding 

of Australia’s agricultural and horticultural 

industries and research the opportunities and 

practical realities of working in the sector. They 

consider sources of food and fibre indigenous 

to Victoria prior to European settlement, and 

current and past perceptions of Australian 

agricultural and horticultural industries. 

Students explore contemporary career 

pathways and professional roles, with a focus 

on innovation and creative problem solving in 

the face of change and challenge. Students seek 

to understand socio-cultural influences on food 

and fibre practices, and best practice in 

agriculture and horticulture in terms of climate 

zones, soil quality, plant and animal selection, 

workplace health and safety, and the collection 

and analysis of quality-assurance data. Students 

undertake practical tasks reflecting best-

practice understandings. 

 

Area of Study 1 Food and fibre industries 

 

Area of Study 2 Food and fibre production  

 

Assessment: 

Practical task/s relating to factors influencing  

the location and establishment of food and fibre 

industries, and the collection and application of 

data in an agricultural or horticultural setting. 

Additionally, suitable tasks for assessment in 

this unit may be selected from the following:  

a short-written report: media analysis, research 

inquiry, annotated infographic/concept map or 

feasibility study of agricultural or horticultural 

practice/s 

an oral presentation 

a case study analysis 

a video or podcast. 

 

 

 

 

 

AGR2 AGRICULTURE UNIT 2: Growing 

plants and animals  

 

In this unit students research plant and animal 

nutrition, growth and reproduction. They 

develop an understanding of the conditions in 

which plants and animals grow and reproduce, 

and of related issues and challenges. They 

evaluate the effectiveness and sustainability of 

agricultural or horticultural practices. Students 

investigate the structure, function, nutrition and 

growth of plants. They explore animal nutrition 

and digestion, and growth and development, 

and make comparisons between production 

methods. Students research reproductive 

processes and technologies for both plants and 

animals within the contexts of food and fibre 

production. They undertake practical tasks 

relating to the growth and management of 

plants and animals. 

 

Area of Study 1 Plant nutrition, growth and 

reproduction 

 

Area of Study 2 Animal nutrition, growth 

and reproduction 

 

Assessment: 

Practical task/s relating to aspects of plant 

propagation and/or the measurement of plant 

growth and aspects of animal management in an 

agricultural industry. 

Additionally, suitable tasks for assessment in 

this unit may be selected from the following: 

a short-written report: a research inquiry, a 

response to an issue or an infographic or 

annotated chart 

an oral presentation 

a case study analysis 
a video or podcast. 
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AGR3 AGRICUTURE UNIT 3: Securing 

the future 

In this unit students examine the role of 

research and data, innovation and technology in 

Australia’s food and fibre industries. They also 

look at practices that mitigate risk and protect 

the viability of these industries. Innovation is 

considered in the context of problem solving 

and finding solutions to challenges faced by 

food and fibre producers in Australia and 

globally. Students research Australia’s past 

responses to such challenges, analysing 

responses leading to successful outcomes as 

well as those with unforeseen consequences. 

Students consider the everyday role of 

innovation and technology in agriculture and/or 

horticulture and research the impacts of new 

and emerging developments over the past six 

years. They explore the influence of market 

demands and social expectations as drivers of 

change. Emphasis is placed on the importance 

of biosecurity: the protection of agricultural and 

horticultural industries against pests, diseases 

and weeds, and measures to combat the serious 

threat posed by biological resistances. Students 

undertake practical tasks reflecting awareness 

of innovative, sustainable and safe agricultural 

and/or horticultural practices. 

Area of study 1: Innovations and solutions 

Area of study 2: Risks and resilience 

Assessment: Practical task/s relating to factors 

influencing the location and establishment of 

food and fibre industries, and the collection and 

application of data in an agricultural or 

horticultural setting. 

Additionally, suitable tasks for assessment in 

this unit may be selected from the following:  

a short-written report: media analysis, research 

inquiry, annotated infographic/concept map or 

feasibility study of agricultural or horticultural 

practice/s 

an oral presentation 

a case study analysis 

a video or podcast. 

School assessed coursework will contribute 

60% towards final mark. End of year exam 

will contribute 40% towards final marks  

 

AGR4 AGRICUTURE UNIT 4: Sustainable 
food and fibre production 

In this unit students examine sustainability in 

terms of land management, as well as its role in 

food and fibre industries. Students research the 

effects of climate change on food and fibre 

production through case studies of effective 

responses to this and other environmental 

challenges. Students investigate environmental 

degradation and approaches to sustainable land 

management and rehabilitation. They study 

ecosystems, the importance of biodiversity and 

the applicability of environmental modification 

techniques. In particular, students consider the 

constant monitoring of environmental 

indicators. Within the context of agricultural 

and/or horticultural practices, sustainability is 

viewed as both a challenge and an opportunity, 

with students extending their thinking across 

the entire production chain from resource 

suppliers through to consumers. They research 

strategies for securing sustainable markets, for 

adding value to primary produce, and for 

ensuring and promoting the high quality of 

Australian-grown products. Students undertake 

practical tasks reflecting all dimensions of 

sustainable management of agricultural and/or 

horticultural practices as well as ethical 

considerations. 

Area of study 1- Sustainable land 
management 

Area of study 2- Sustainable business 
practices 

Assessment: Practical task/s relating to factors 

influencing the location and establishment of 

food and fibre industries, and the collection and 

application of data in an agricultural or 

horticultural setting. 

Additionally, suitable tasks for assessment in 

this unit may be selected from the following:  

a short-written report: media analysis, research 

inquiry, annotated infographic/concept map or 

feasibility study of agricultural or horticultural 

practice/s, an oral presentation, a case study 

analysis or a video or podcast.  School assessed 

coursework will contribute 60% towards final 

mark. End of year exam will contribute 40% 

towards final marks  
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VCE FOOD STUDIES 

 

FTE1 FOOD ORIGINS.  

 
CONTENT:  This 

unit focuses on food 

from historical and 

cultural perspectives. 

Students investigate the origins and roles of 

food through time and across the world.  They 

explore how humanity has historically 

sourced its food, examining the general 

progression from hunter-gatherer to rural-

based agriculture, to today’s urban living and 

global trade in food.  Students consider the 

origins and significance of food through 

inquiry into particular food-producing regions 

of the world.  They look at Australian 

indigenous food prior to European settlement 

and how food patterns have changed since, 

particularly through the influence of food 

production, processing and manufacturing 

industries and immigration.  They investigate 

cuisines that are part of Australia’s culinary 

identity today and reflect on the concept of an 

Australian cuisine.  Students consider the 

influence of technology and globalisation on 

food patterns and complete topical and 

contemporary practical tasks to enhance, 

demonstrate and share their learning with 

others. 

 

OUTCOMES: On completion of this unit 

students should be able to: 

1. Identify and explain major factors in 

the development of a globalised food 

supply, and demonstrate adaptations 

of selected food from earlier cuisines 

through practical activities.  

2. Describe patterns of change in 

Australia’s food industries and 

cultures, and use food indigenous to 

Australia and those introduced 

through migration in the preparation 

of food products. 

 

 

ASSESSMENT: Satisfactory completion will 

be based on the demonstrated achievement of 

the set outcomes for the unit.  Levels of 

achievement will be based on a student’s 

overall performance on assessment tasks 

which may include: 

• Production work and records of 

production 

• Short written report: media analysis, 

research inquiry, structured questions, 

historical timeline, comparative food-

testing analysis or product evaluation. 

• An oral report 

• A practical demonstration 

• A video or podcast 

FTE2 FOOD MAKERS. 

 

CONTENT: In this unit students investigate 

food systems in contemporary Australia.  

Students begin with a focus on commercial 

food production industries and then delve 

further into the small-scale domestic setting.  

They gain insight into the significance of food 

industries to the Australian economy and 

investigate the capacity of industry to provide 

safe, high quality food that meets the needs of 

the consumers.  Practical skills and knowledge 

are gained to produce foods and consider a 

range of evaluation measures to compare their 

food with commercial products.  They 

consider the effective provision and 

preparation of food in the home, and analyse 

the benefits and challenges of developing and 

using practical skills in daily life.  Students 

design new food products and adapt recipes to 

suit particular needs and circumstance.  They 

consider the possible extension of their role as 

small-scale food producers by exploring 

potential entrepreneurial opportunities.  
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OUTCOMES: On completion of this unit 

students should be able to: 

1. Describe Australia’s major food 

industries, analyse relationships 

between food suppliers and 

consumers, discuss measures in place 

to ensure a safe food supply and 

design a brief and a food product that 

demonstrates the application of 

commercial products 

2. Compare and evaluate similar foods 

prepared in different settings, explain 

the influences on effective food 

provision and preparation in the home, 

and design and create a food product 

that illustrates potential adaptation in a 

commercial context. 

 

ASSESSMENT: Satisfactory completion will 

be based on the demonstrated achievement of 

the set outcomes for the unit.  Assessment for: 

Outcome 1: 

Design and develop a practical food solution 

in response to an opportunity or a need in the 

food industry or school community. 

Outcome 2: 

Design and develop a practical food solution 

in response to an opportunity or a need in a 

domestic or small-scale setting. 

 

FTE3 FOOD IN DAILY LIFE 

CONTENT:  This unit investigates the many 

roles and everyday influences of food.  

Students explore the science of food: our 

physical need for it 

and how it nourishes 

and sometimes harms 

our bodies, the 

physiology of eating 

and appreciating food, 

and the microbiology 

of digestion.  They investigate the functional 

properties of food and the changes that occur 

during food preparation and cooking.  Students 

analyse the scientific rationale behind the 

Australian Dietary Guidelines and the 

Australian Guide to Healthy Eating and 

develop their understanding of diverse nutrient 

requirements.  There is a focus on influences 

on food choice: how communities, families 

and individuals change their eating patterns 

over time and how our food values and 

behaviours develop within social 

environments.  Students inquire into the role of 

food in shaping and expressing identity and 

connectedness and the ways in which food 

information can be filtered and manipulated.  

They investigate behavioural principles that 

assist in the establishment of lifelong, healthy 

dietary patterns.  The practical component of 

this unit enables students to understand food 

science terminology and to apply specific 

techniques to the production of everyday food 

that facilitates the establishment of nutritious 

and sustainable meal patterns. 

 

OUTCOMES: On completion of this unit 

students should be able to: 

1. Explain the processes of eating and 

digesting food and absorption of 

macronutrients, explain causes and effects 

of food allergies, food intolerances and 

food contamination, analyse food selection 

models, and apply principles of nutrition 

and  food science in the creation of food 

products. 

2. Explain and analyse factors affecting food 

access and choice, analyse the influences 

that shape an individual’s food values, 

beliefs and behaviours, and apply practical 

skills to create a range of healthy meals for 

children and families. 

 

 

FTE4 FOOD ISSUES, 

CHALLENGES AND FUTURES. 

 

CONTENT: In this unit students examine 

debates about global and Australian food 

systems.  They focus on issues about the 

environment, ecology, ethics, farming 

practices, the development and application of 

technologies, and the challenges of food 

security, food safety, food wastage, and the 
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use and management of water and land.  

Students research a selected topic, seeking 

clarity on current situations and points of view, 

considering solutions and analysing work 

undertaken to solve problems and support 

sustainable futures.  They focus on responding 

to food information and misinformation and 

the development of food knowledge, skills and 

habits to empower consumers to make 

discerning food choices.  Students consider 

how to assess information and draw evidence-

based conclusions.  They apply this 

methodology to navigate contemporary food 

fads, trends and diets.  They practise and 

improve their food selection skills by 

interpreting food labels and analysing the 

marketing terms used on food packaging.  The 

practical component of this unit provides 

students with opportunities to apply their 

responses to environmental and ethical food 

issues, and to extend their food production 

repertoire reflecting the Australian Dietary 

Guidelines and the Australian Guide to 

Healthy Eating.  

 

OUTCOMES: 

1. Explain a range of food systems 

issues, respond to a selected debate 

with analysis of problems and 

proposals for future solutions, apply 

questions of sustainability and ethics 

to the selected food issue and develop 

and create a food repertoire that 

reflects personal food values and 

goals.  

2. Explain a variety of food information 

contexts, analyse the formation of 

food beliefs, evaluate a selected food 

trend, fad or diet and create food 

products that meet the Australian 

Dietary Guidelines. 

 

 

 

 

 

 

 

 

 

 

 

 

ASSESSMENT UNIT 3 & 4:  

School-assessed coursework will contribute 

60% to the final assessment.  Assessment tasks 

will include: 

• A range of practical activities and 

records of two practical activities 

related to the functional properties and 

components of food and 

Any one or combination of the following:  

• A short written report: media analysis, 

research inquiry, structured questions, 

case study analysis 

• An annotated visual report 

• An oral presentation or a practical 

demonstration 

• A video or podcast 

Level of achievement for Units 3 and 4 is also 

assessed by an end-of-year examination, 

which will contribute 40% to the final 

assessment 

 

 

 

 

 

 

 

 

 

 

 


